
All differentiation of learning: 

1.1.1.1. Begins with student assessment   
2.2.2.2. Requires developing intrinsic motivation skills within students.  
3.3.3.3. Requires clarification of the concept of fairness for students so they 

understand why the teacher will have different expectations for different 
students.  

Differentiation can occur in the content, process, product or environment in the 
classroom. 

Differentiated   Instruction   List 
 

Strategy Content Process Product place 
Compacting the 
Curriculum 

� Students demonstrating 
understanding of the concept 
can skip the instruction step 
and apply the concepts to the 
task of solving a problem. 

∞     

Acceleration / Deceleration 
� Permit capable student to 

accelerate their rate of 
progress. They can work 
ahead independently.  

� Permit slower students the 
opposite 

∞    

Graphic Organizers 
� Venn Diagram 
� KWL Chart 
� Compare / Contrast Matrix 
� Facts Chart i.e. 5W & 1H 
� Picture the order 
� Title and story pictures 
� Cause and Effect 
� Sequence Chain / Picture the 

Order 

� GO Chart 
� Mind Map / Brainstorm 
� Beginning, Middle and End 
� Concept Wheel 
� Wonder Chart 
� Vocabulary Web / Word Wall 

 ∞  
∞  
∞  
∞  
∞  
∞  
∞  
∞  
∞  
∞  
∞  
∞   

  



Music, Chants & Poetry 
� Using music, songs, poetry  

and chants to teach students 

� Students can produce these 
products    

 ∞ ∞  

Drama and Acting 
� Dressing as different 

characters remaining “in 
character” i.e. “Scientist Sam” 

 ∞ ∞  

Classroom Layout 
� Arrange desks in a 

horseshoe formation and 
teach in the center  

� Arrange desks in specific 
groupings to promote social 
and group  

   ∞ 
∞ 

Classroom Organization 
� Establish literacy centres 
� Color Code student duotangs 

the make color as the specific 
curriculum document i.e. 
Math is blue 

� Color code word wall and 
other tools so they are more 
visible 

� Create magnetic name tags 
for children to stick to desks 
that get placed in special 
location by door when they 
exit to go to use washroom 

    
∞ 
∞ 
∞ 
∞ 

Adjusting Questions ∞    
Tiered Assignments   ∞  
Flexible Groupings    ∞ 
Think, Pair, Share  ∞   
Peer Teaching  ∞   
Reading Buddies  ∞   
Students Interest Surveys  ∞   
Buddy Studies  ∞   
Learning Contracts  ∞   
Anchoring Activities  ∞   
Inquiry based learning  ∞   
Cooperative Learning  ∞   
Scaffolding  ∞   
 



In addition to this the teacher could also and ABC DATA sheet to help him / her 
see what is working and what is not working for the student as follows: 
 

Student Name: 

Date:                  Time:                    Duration: 

Antecedent (what happened prior to the incident?) 

• Peer interactions 

• Noise level in the classroom escalated 

• Environment disturbances 

• Student couldn’t find supplies 

• Etc. 

Behaviour (What did the student do, how did they respond?) 

• Aggressive, crying, verbal outburst etc. 

Consequence (How did you respond?) 

• Redirection, alternative, differentiation strategy, classroom 
management etc.   

Where do we go from here? 

• What did you learn about the student 

• Do you suspect some other issues are here that you need to 
address, adaptations etc.?s   

Signature: 

     

The teacher understands, uses, and reflects on the effects of a variety of 

instructional strategies to encourage students' development of critical thinking, 

problem solving, and performance skills. 

 

Teachers: 

 

A. provide multiple ways for students with exceptionalities to a) participate in 

learning activities with other students and b) demonstrate their learning. 

Encourage students to use strategies that support their independence, self-

control, and self-advocacy. 

 

B. make appropriate use of adapted strategies for students with exceptionalities 

to improve the learning of all students. 

 

C. adjust instruction in response to reflection on performance- and progress-

monitoring of students with exceptionalities. 

 



D. (if applicable) support the use of assistive and instructional technologies to 

promote learning and independence of students with exceptionalities. 

Adapting Language Arts, Social Studies, and Science Materials for the 

Inclusive Classroom  

Authors:Keith Lenz and Jean Schumaker  

July 2003  

When instructional materials present a barrier to student learning, teachers often 

adapt the materials to allow students greater access to the information to be taught. 

These adaptations may involve changing the content of the materials (the nature or 

amount of information to be learned) or changing the format of the materials (the 

way information is presented to the learner).  

For students with mild cognitive disabilities, most adaptations should be a bridge 

to skill development, not a substitute for intensive instruction in the skills and 

strategies that students will need to become independent learners. In other words, 

adaptations should be approached as a short-term solution to increase access to the 

curriculum and to increase the probability that the students will be able to 

complete an academic task. However, there may be some cases in which short-

term adaptations become permanent adaptations if they are needed by a particular 

student.  

Ideally, adaptations would be designed into curricular materials by the developers, 

and the built-in adaptations would be broad enough and flexible enough to assist 

students regardless of their disability. When they are not, teachers must adapt 

materials themselves, and effective adaptations take time for teachers to design 

and implement. In some cases, making and implementing adaptations can be more 

time consuming and complex than teaching the student the skills needed to meet a 

particular demand.  

A careful process can help to ensure that the decision to adapt materials is the 

correct one and that adaptations will be effective. This digest describes a process 

consisting of nine steps for planning and implementing materials adaptations.  

Step 1. Create a Plan for Adapting Materials  
Effective adaptations require sustained development and support. They must be 

made within the framework of a larger plan that includes consideration of (a) basic 

and strategic skills instruction and (b) the roles of people involved in the 

adaptation process. It is important to involve your administrator and curriculum or 

program coordinator from the beginning, and identify exactly who will be 



responsible for making, implementing, supporting and evaluating the adaptation 

over the course of the year. As much as possible, involve students, parents, 

paraprofessionals, and others. Adaptations that can benefit an entire class or 

several classes are more likely to be supported and maintained.  

Step 2. Identify and Evaluate the Demands that Students Are "ot Meeting  
The purpose of this step is to define the problem to be addressed by the adaptation. 

Observe students' performance when they use typical instructional materials. They 

may have difficulty acquiring or getting the important information from written 

materials (level 1), storing or remembering the information presented in the 

materials (level 2), or expressing the information or demonstrating competence on 

written tests (level 3). If students have difficulty with a given task, different 

solutions may be required depending on the level of difficulty.  

Step 3. Develop Goals for Teaching Strategies and Making Adaptations  
Some problems can be solved by adaptations; other problems may signal the need 

for intensive instruction in skills or strategies. Often, teachers may need to provide 

adaptations while simultaneously teaching the student the learning strategies he or 

she needs in order to perform the work. All adaptations lead students to become 

dependent on the person who makes them. Before an adaptation is made for an 

individual student, educators must carefully consider the best approach to 

addressing the student's disability and promoting success. Adaptations should be 

approached as short-term solutions within a long-term plan for teaching skills and 

strategies that will promote the student's independence as a learner and ultimately 

reduce the need for adaptations.  

Step 4. Determine Whether Content or Format Adaptations Are "eeded  
Content adaptations may be made only when the student's Individualized 

Educational Program (IEP) notes that the general curriculum is inappropriate for 

this student. Content adaptations must also meet local and state education 

standards. In some cases, the IEP may address the degree to which the 

requirements associated with meeting state standards and taking assessments may 

be modified. The teacher must decide which parts of the curriculum the student 

will be required to learn and will constitute mastery of the course content.  

When the curriculum is considered appropriate for the student, adaptations may 

focus on format rather than content. Again, the teacher must identify the critical 

elements of course content that students must learn: First, identify the critical 

course ideas or concepts. Then identify the information that must be mastered in 

each unit to ensure that the critical course ideas are mastered. Finally, determine 

how students will demonstrate their mastery at the end of each unit and at the end 

of the course. Format adaptations are made to compensate for mismatches between 



the presentation or design of the materials and the skills and strategies of the 

student. In format adaptations, the content is not altered.  

Step 5. Identify the Features of the Materials that "eed To Be Adapted  
The design of materials can present many different types of problems for students 

with disabilities. Teachers adapting materials should examine each curricular unit 

for features that might cause a learning problem. For example, the content may be 

very abstract, complex, or poorly organized, or it might present too much 

information. It may not be relevant to students or it may be boring. Further, it may 

call for skills or strategies or background information that the student does not 

possess. It may present activities that do not lead to mastery, or it may fail to give 

students cues about how to think about or study the information. Materials also 

may not provide a variety of flexible options through which students can 

demonstrate competence. Guidelines for identifying these and other problems in 

the design of instructional materials may be found in resources like those listed at 

the end of this digest.  

Step 6. Determine the Type of Adaptation That Will Enable the Student To 

Meet the Demand  
Once the materials have been evaluated and possible problem areas identified, the 

type of format adaptation must be selected. Format adaptations can be made by  

•  Altering existing materials-Rewrite, reorganize, add to, or recast the information 

so that the student can access the regular curriculum material independently, e.g., 

prepare a study guide and audiotape.  

•  Mediating existing materials-provide additional instructional support, guidance, 

and direction to the student in the use of the materials. Alter your instruction to 

mediate the barriers presented by the materials so that you directly lead the student 

to interact with the materials in different ways. For example, have students survey 

the reading material, collaboratively preview the text, and create an outline of the 

material to use as a study guide.  

•  Selecting alternate materials-Select new materials that are more sensitive to the 

needs of students with disabilities or are inherently designed to compensate for 

learning problems. For example, use an interactive computer program that cues 

critical ideas, reads text, inserts graphic organizers, defines and illustrates words, 

presents and reinforces learning in smaller increments, and provides more 

opportunities for practice and cumulative review.  

Step 7. Inform Students and Parents About the Adaptation  
Adaptations are more successful when they are offered and introduced to students 

at the beginning of the year. Parents should also be informed about them at the 

beginning of the year. Students should be taught explicit strategies to use any 

adaptation effectively and how to process the information received through the 



adaptation. As students progress, they should be taught how to recognize the need 

for and request materials adaptations. While content adaptation decisions are made 

at IEP meetings, decisions about format adaptations may be made informally, and 

parents may need assurance that content is not being altered and that standards are 

being met.  

Step 8. Implement, Evaluate, and Adjust the Adaptation  
As the adaptation is implemented, the teacher should evaluate its effects to 

determine whether the desired outcomes are being achieved. If not, adjustments 

will need to be made either in the adaptation or the instructions to the student in its 

use. Adaptations should significantly reduce failure and learning difficulties.  

Step 9. Fade the Adaptation When Possible  
Adaptations usually are short-term solutions to allow classroom learning and 

participation until the needed skills and strategies can be taught. Once the 

adaptation is in place, the teacher should begin to plan with other teachers how to 

teach the needed skills and strategies. Once the student has learned the necessary 

skills and strategies, the adaptation should be faded. The adaptation should not be 

removed until the student possesses the skills and strategies to learn and complete 

tasks independently. For some students, an adaptation may be required for several 

months, while for others, it may be maintained for years.  

For more information and for examples of materials adaptations, see Adapting 

Language Arts, Social Studies, and Science Materials for the Inclusive Classroom 

by Keith Lenz and Jean Schumaker.  

 


