“The Many Sides of Me” a Social Science lesson learned about, with, and through visual arts.

Introduction:

This secondary level unit (Grades 9-12) is an adaptation of several separate lessons about art, self-identity, and social issues, and Hispanic artists. The lesson features virtual reproductions of Latina/o sculptures, so the class must have access to computers and the Internet. It includes five lesson plans each forty-five minutes long, through which students reflect on their own identities and express those identities in sculptural form (using paper/cardboard construction techniques, or optionally, clay techniques). The general them of this unit is: We all transform ourselves throughout our lives. 
             Questions that the students will be asked to think about throughout the unit are as follows: Who am I? How do others see me? Who do I want to become? Who can I imagine myself to be? Some characteristics of who we are, we share with people throughout the world, for example, girl, boy, man, woman, daughter, son, parent, uncle, niece, granddaughter, young, or old. We draw other characteristics of who we are from our culture, for example, Latina/o, Irish, Italian, African American, French Canadian, American Indian, or Amish. Still other characteristics we draw from the roles we play, for example, basketball player, movie buff, skateboarder, Internet junkie, Harry Potter fan, political activist, teacher, student, or friend. Other aspects of our identity are personal or based on our individual lives or dreams for the future. We can transform our identities as we move from one life situation to another, and as we choose directions for our lives.

Prior to this lesson students will have had a unit about political statement make through art. They will have learned about ways artistic expressed their political view in their artwork. As a result, the students will know that art often express the personal and cultural identities of those who make them. In all of the lessons in the unit the teacher will act as a guide. S/he will give the students information to help them along their journey of learning, self-discovery, and artistic interpretation.   Through our activities, including the act of creating artworks, we will embrace this concept, and determine and shape who we are as individuals and as members of society, because art is a way to express who we are. 

The goals of this unit are students will be:
· Connecting ideas in art with events and situations in their own lives 

· Connecting learning about art with learning through art making 

· Connecting artworks from very different cultures and eras

· Connecting ideas in art with ideas in other areas of study

Lesson 1: Who am I?
Lesson Overview: 
Students are introduced to the unit theme, “The Many Sides of Me”, drawing on examples from their own lives. They use several broad identity themes to help them interpret artworks by four Latina/p artists. The lesson concludes with students brainstorming characteristics of their own identity that they might use in constructing sculptures, which express various aspects of themselves. 

Objectives: 
Students be able to: 

1. name several identities they sometimes choose.

2. name ways their identities are affected by their cultures.

3. identify ways they may change their appearance as they transform their identities.

4. use broad themes to help interpret artworks.

5. List characteristics of themselves as ideas for their own art making.

Materials:
Student access to Internet connected computer display facilities

 An Internet connected computer linked to large classroom video monitor or printouts of several views of four Latina/o sculptures by Hernandez, Jiménez , Luján, and Pérez.

Step By Step:

Part I: Focusing on Our Identities (10 min)

Explain that a person's identity is who s/he thinks s/he is. Read aloud the introduction to the unit to the students. Discuss ways that we change our identity as we move from situation to situation in our lives. Next discuss how we can change our appearance as we transform our identities. Teacher will put the following questions on the board or use an overhead to lead discussion: (Questions from The Hispanic Research Center Online)

· How much is your identity shaped by your culture? Do you sometimes walk, talk, or dress in ways that reflect your cultural identity? (For example, Mexican American, African American, Native American, European American or other, perhaps more specific culture)

· Do people in your culture share beliefs that help them define who they are? (For example, ideas about love, death, family, politics, religion, or social issues)

· How do you think others see you?

· As you get older what are some important ways that your identity is changing? How has your sense of yourself changed since you were in elementary school? How has (do you expect) your identity to change as a teenager? How do you imagine yourself ten years from now?

· Think about how you act and feel with your friends at school. Are there situations in which you act quite differently than at school or with friends? (With older relatives, at a job, during a religious ceremony, at home with family, at a sporting event, at a concert, in a museum, on a downtown street, etc.)

· In those situations do you feel as if you almost change into another person? (With older relatives, at a job, during a religious ceremony, at home with family, at a sporting event, at a concert, in a museum, on a downtown street, etc.)

· How do people transform their appearance as they move from situation to situation? (Hairdos, clothing. make-up or jewelry, facial expressions, posture)

· Describe ways you have changed your appearance to express a somewhat different identity in some particular place or at some special event? (Wearing team colors at a game; dressing up for a wedding or funeral; changing your hair, jewelry, or make-up for a date; or wearing a uniform to work; etc.)

· Have you ever pretended to change your identity and transformed your facial expression, posture, and bodily movements to match that new identity? (Putting on an act in a Halloween costume; playing a character in a skit or play; or walking or talking like a TV character, movie star, or music performer, etc.) 


Part II: Using Themes of Identity to Interpret Artworks (25-30 min)

Ester HernándezExplain that because artworks are reflections of the culture in which they are made, they contains visual clues about cultural traditions, beliefs, and the roles people play and that others perceive for individuals within those cultures. Explain further that broad themes are general ideas that we can use to help us consider the meaning or importance of an artwork. 

Write the following four broad identity themes on the board or on an overhead:
A. We define ourselves through the roles we play.
B. We define ourselves through cultural traditions.
C. We define ourselves through our beliefs about life and death.
D. We define ourselves through the people we love.

Display reproductions or pictures of the following three-dimensional artworks by , Luis Jiménez, Eva Pérez, and Gilbert Luján . Read the basic information (artist, title, date, medium, size, and location) about each artwork.

Explain that students will be analyzing these four sculptures looking for visual clues that relate to the four broad identity themes. As you focus students' attention in turn on each artwork, ask them to make an attempt to apply all four broad identity themes (A-D above) to each work and decide which one or two themes most closely relate(s) to each artwork. Ask for a show of hands for the most suitable identity theme for each artwork. Lead a discussion of reasons why particular themes are appropriate for specific sculptures.

Point out how the idea of roles, mentioned in theme A, relates to three of the works (i.e. the roles of lovers are suggested by the Jiménez; the roles of mother and child, by the Pérez; as well as the possible posturing and flirtatious roles of the figures in the Luján.) 

Cultural ideas, mentioned in theme B, are involved in at least two of the sculptures. Hernández' sculpture uses a skull, an image often seen in Chicana/o and Mexican art, commonly associated with the Day of the Dead. Jiménez' sculpture depicts a traditional Aztec legend, well known in Mexico and in the United States by many people with strong roots in Mexico. 

The theme of life and death, in theme C, is associated with at least two sculptures. Hernández' sculpture depicting a skull suggests the constant co-existence of life and death. Jiménez' sculpture shows the grief of a warrior for his dead lover. 

The theme of love or romance is associated with at least three of the sculptures. Pérez' sculpture is an expression of the love between mother and child. Jiménez sculpture tells a story of a tragic love. Luján's sculpture suggests the flirtation of boy meets girl, perhaps leading to love.

Explain that broad themes can apply to many different artworks and that different people can interpret the same artwork differently. Explain further that there are a great many different themes addressed by artworks from different times and cultures around the world. The theme of identity is just one. Ask students what other general ideas any of the four sculptures might be about, for example, tragedy, urban life, young adulthood, strength, stability, and spontaneity. Explain the theme of identity, Images of Me, is the focus of this unit and that you are asking them to develop their own sculpture to express their own ideas within that general theme.

Review the theme introduction and remind students that we develop our sense of identity from many sources, including from our cultures, our roles in life, and our personal experience.


Homework:

Tell students to begin thinking about possibilities for their sculptures by making a list of ideas that are important to them personally or culturally. They may want to talk with friends about how they are perceived by others and add these ideas to their brainstorming list. Give the students for homework the following worksheet:

Name___________________________________                         Date_______________

“The Many Sides of Me” Homework.

· What roles do you play within your family? At school? Among your friends?

· How do you transform (change) your appearance for different roles?

· How you see yourself as a young woman or as a young man?

· What ideas from your culture are especially important to you?

· Do certain animals or plants carry special mean in your culture? 

· What personal qualities do your strive for? 

· Do you have role models? Who?

· What have been some of the most important events in your own life?

· How do you imagine yourself in the future? In your dreams? 


Assessment Guides- Check system will be used

Part I: 

Check minus: Students can name at least two roles they play or have played.

Check: Students can name at least three roles they play or have played and can identify at least three ways their appearance has changed with their role or in different life situations. They can also identify some way that their culture affects their identity or can describe ways they imagine their identities changing as they grow older.

Check Plus: Students can name at least five roles they play or have played and can provide detailed descriptions of how they have changed their appearance as they change roles and life situations. They can also identify some way that their culture affects their identity and can describe ways they imagine their identities changing as they grow older.

Part II: 

Check Minus: Students can match an artwork with a theme.

Check: Students can identify evidence to support their conclusion that an artwork expresses a particular theme.

Check Plus: Students can identify evidence to support their conclusion that an artwork expresses a particular theme. They can also propose and support alternative or additional themes in their interpretations of artworks.



Lesson 2:  Mass and Space

Lesson Overview 

Students view a variety of sculptures analyzing how space and mass interact in each and how sculptors make choices about mass and space to express meaning in their art. Students make small three-dimensional sketches experimenting with mass and space and with construction techniques. 
 

Objectives
Students will be able to:

1. Describe how a variety of three-dimensional artworks use space (for example, massive objects occupy but exclude space; mobiles literally move through space; some sculptures pierce or are pierced by space; etc.)

2. Explain how a sculptor's use of mass and space can express meaning.

3. Create a variety of visual effects with mass and space.

4. Experiment with self-supporting construction techniques.


Materials:
Computers and Internet connection

Newspapers to protect working surfaces
9" x 12" colored construction paper
Scissors
Staplers 
Tape 
Glue

Step by Step:

Part I: Mass and Space (15 min)

Define mass as the three-dimensional bulk or solid form of an object. Masses can be rounded, angular, complex, simple, thick, hollowed out, protruding, etc. Masses exist within space. They occupy it; they are surrounded by it; and they interact with it. Some masses allow in no space. Space can only move along its outside surfaces. Other masses extend out into the space around them. Still other masses open up to or are pierced through by space. 

Take turns displaying reproductions (or multiple views) of the artworks listed below. Explain that the reproductions are made up of thousands of photographs of six real, three-dimensional artworks. Demonstrate using the mouse to turn the artwork both vertically and horizontally. To reinforce the actual physical existence of the artworks, be sure to explain that four of the sculptures are located at a university in Arizona and the others are in the collections of the sculptors: one in Arizona, and another in Texas. Provide a clear indication of each sculpture¹s size. For example, even though the Pérez and Jiménez sculptures look the same size on the computer, they are very different in size. The Pérez is less than a foot tall; it can sit easily on a table. The Jiménez is a large outdoor sculpture that rises six feet over its base.

Ask students to describe:
1) the actual masses of each sculpture, 
2) how space is involved with each sculpture


Go to     http://mati.eas.asu.edu/Chican   to see pictures.
· Luis Jiménez' Southwest Pieta (10' x 10 1/2' x 6')

· Ester Hernández' La Pelona (6" x 4")

· Gilbert Luján's Hot Dog Meets La Fufú con su Poochie (13" x 28 1/2" x 18") 

· Eva Pérez' Little People Series #6 (12.5" x 11" x 11.5") 

· Larry Yáñez' Monthter What Ate the Thity (12.5" x 11" x 11.5")

· Riley Roca's Virgin of Guadalupe (14 1/2" x 5" x 15”)

The following questions may be helpful in guiding discussion:

· Which is your favorite view? Why?

· Which is your least favorite view? Why?

· Which view gives you the most information about the actual sculpture?

· Which view gives you the least information about the actual sculpture?

· Describe the masses of the sculpture. Are they rounded? Angular? Essentially one mass? A collection of separate masses? A complex mass made up of distinct parts? Hollow mass? Thick mass? Slender mass? etc.

· Describe how space interacts with the masses. Do parts of the sculpture protrude out into space? Are there areas where space can move around the outside of the mass? Are there openings where space can move right through the masses? 

· Is the sculpture mostly about space, mostly about mass, or balanced between the two?

· Why do you think the sculptors chose to use space and mass as they did?

· How do the sculptors' selections of mass and space help express the meaning in their work? 

Review the themes (A - D) used to interpret the four sculptures interpreted in lesson one.

· Luis Jiménez' Southwest Pieta large, rounded forms unify the sculpture and suggest the enduring power of love. The figures of the two lovers together seem to form a mountain shape through which flows the river of the woman's hair. Protruding forms around the sculpture extend out into the actual space of the viewer inviting the viewer to move around the sculpture.

· Ester Hernández' La Pelona has a clear front and back sides. Existing, as it does, largely in one plane, La Pelona resembles a relief sculpture, but it is not, since the back is finished. Unlike relief sculptures, which are attached to a surface, the viewer can hold the sculpture in the hand, turn it over, move the braids and even swing the dangling earring. The movement of the little sculpture suggests life, while the skull suggests death. The two sides of La Pelona are always there, even if we can only see one side at a time. This duality reinforces the ideas that life and death are always together, that our lives are only momentary, and that death is always present.

· Gilbert Luján's Hot Dog Meets La Fufú con su Poochie looks very different from different angles. The masses are light and planar (made up of flat planes). Space dominates the piece. The sculpture shows the space between two young "people" meeting. Both figures are in active poses. We can see the "energy forces" trailing from the edges of Hot Dog's body as he strides forward. The space of the sculpture suggests the potential of a meeting of the two people. Who will speak? Will they come nearer? How near? Will one thing lead to another? Will the meeting become a friendship, a love relationship, or a passing moment?

· Eva Pérez' Little People Series #6 is almost pyramidal in form. Rounded forms unify the masses of the sculpture. Although space moves through and around the sculpture, no forms extend out into the space surrounding the sculpture. The masses and space express security and completeness in the relationship between mother and child.

· Larry Yáñez' Monthter What Ate the Thity has a clear front and back, though it can be viewed from many angles. Planes define the masses. There is a contrast in scale between the large, hollow mass with its extending planes and the smaller forms emerging from the hollow. The contrast in scale (as well as the facial features) reinforces the idea of a "Monthter."

· Riley Roca's Virgen de Guadalupe is a vertical mass with an undulating surface. The grooves and angles of the sculpture express a more forceful idea of the Virgin than would smooth, gently curved surfaces.


Part II: Three Dimensional Experiments (30 min)

Explain that you are asking students to experiment with mass and space and with construction techniques to make sturdy bases in preparation for making their own identity sculptures. Explain that a mass is a solid form, like a block of wood or a ball of clay. Explain further that planes (flat or curved), such as those in a box or a balloon, can also enclose space to create volume and suggest mass. 

Provide each student with a 9" x 12" sheet of construction paper. Ask students to experiment with constructing a variety of three-dimensional forms from the two dimensional paper. Ask them also to experiment with forms that are involved with space in a variety of ways. They may try various techniques, such as cutting or tearing into the paper or removing areas of the paper.


Next ask students to experiment with different construction techniques such as cutting, folding, or notching paper as they plan a sturdy base for their identity figure. They might try roiling a cylinder, folding a triangle or square base, or cutting a notch at the top of one piece and at the bottom of another and sliding them together at right angles. You may find pop-up books or paper dolls (or other children's toys) to be useful examples of paper (or cardboard) construction techniques. As students complete experiments, display them around the room. If student experiments do not include a wide range of techniques, demonstrate key techniques.

Explain that in the next lesson you will be asking students to match up interesting masses and spaces, using three dimensional construction techniques, with aspects of their own identities as they refine their ideas for their sculptures.


Assessment

Part II. 
Check Minus: Students can describe the masses of a sculpture.

Check: Students can describe the masses of a sculpture and how space is involved with those masses.

Check Plus: Students can describe the masses of a sculpture and how space is involved with those masses. They can also explain how a sculptor's choice of mass and space reinforces the meaning of her/his sculpture.


Part III. 
Check Minus: Students can use at least two different paper construction techniques. 

Check:  Students can use at least two different paper construction techniques and can construct a form that is self-supporting.

Check Plus: Students can use three or more different paper construction techniques and can construct forms that support themselves by means of more than one construction technique. 

Lesson 3A: Refining Ideas and Making Choices- Series One

Lesson Overview 

This is part 1 of 2 lessons. In this lesson students review and refine their sculpture ideas considering whether to depict a figure (or object) in action or involved in an event, whether to construct an environment, or whether to work symbolically (without a figure). 


Objectives

Students will be able to:

1) select figures or objects as symbols in their sculptures. 

2) Decide whether to depict actions or events in their sculptures.

3) Decide whether to create environments as parts of their sculptures.

4) Consider multiple viewpoints in the development of their sculptures. 

5) Select and use construction techniques to reinforce the meaning of their work. 

Materials:
Internet-connected computer with display facilities, color printouts of key images, or color transparency printouts.

Step By Step:

Part I: Choices about Things

Unit Theme Introduction

Explain that you are asking students to use many sources for ideas for an identity sculpture that they will begin in this lesson. Remind students that in lesson one they looked at how we all play roles and that part of our identity comes from those roles. Ask students to review their brainstorming lists that they generated as they think about ideas for their sculptures. 

Ask students to consider multiple aspects of their identity as they develop and refine ideas. You might want to illustrate how one sculpture can have multiple meanings by noting that Luján's figures are, at one time, people, dogs, and cartoons; that Yáñez' sculpture is both a head and a cityscape; and that Hernández' sculpture is both a self portrait and a representation of life and death. 

Provide students with a list on a transparency of living things that might symbolize aspects of their identity. Ask them to indicate qualities that might be attributed to each. Examples might include cat, falcon, butterfly, humming bird, wolf, coyote, dragon, rabbit, turtle, lizard, snake, rhinoceros, deer, moose, goat, oak tree, willow, palm tree, ponderosa pine, cactus, tulip, lily, daisy, rose, corn, dandelion, etc. Explain that many different qualities are sometimes associated with thing. For example a cat, might symbolize trickiness, beauty, nightlife, stealth, bad luck, many lives, witchcraft etc. 

Review symbols (living and non living things) used in the key artworks. For example:

· Why did Jiménez use cactus plants, an eagle, and a rattlesnake in the Southwest Pieta? 

· What might the gold tooth and watermelon symbolize in Hernández' La Pelona?

· What might the almost genderless representation of the adult in quality of Perez' Little People Series #6 mean? 

· Why do you suppose Luján chose to depict dogs instead of people in Hot Dog Meets La Fufú con su Poochie?

· What does it mean that the people are in the mouth of the monster in Yañez' The Monthter What ate the Thity? Why is the city in the monster's throat?

· What do the cherub and crescent moon symbolize in Roca's Virgen de Guadalupe? 

Focus students' attention on their own sculptures by asking:

· What living things or other objects will you use as symbols in your sculpture?

· Can you express you identity most effectively with just one figure or object, or with more than one? 



Part II: Choices about Actions and Environments

Ask students how sculptures can show action. Display selected artworks, such as those listed below, to assist students in making decisions about whether to depict actions or events. Ask students to compare the action of figures in various sculptures and propose how specific actions contribute to the overall expressive meaning of each sculpture.

· Luis Jiménez' Southwest Pieta represents the dramatic conclusion to a legendary story of two Aztec lovers. Popo (man) holds the dead body of Ixta (woman) as the gods into mountains are transforming them. We can see Ixta's hair becoming a river.

· Gilbert Luján's Hot Dog Meets La Fufú con su Poochie shows two figures in active poses, at just that moment when the two characters meet.

· In Felipe B. Archuleta's Baboon the animal seems to stride forward eating a banana and swinging his raised tail. 



Ask students whether they can express aspects of their own identities by depicting actions or events.

Explain further that some sculptors construct environments to reinforce the meaning of their sculpture. Ask students to imagine selected sculptures, such as one or two of those listed below, without any constructed environment in order to analyze the effect of the environment on the meaning of each sculpture. 

· Gilbert Luján built cardboard fences and plants to surround his characters as they meet in Hot Dog Meets La Fufú con su Poochie
· Larry Yáñez' Monthter What Ate the Thityset his figures in a dramatic, theater-like environment.

· Lee Carter built a niche from apple juice cans to surround an Adam and Eve print in the sculpture, Nicho with Adam and Eve .
· In California Crosswalk John Outterbridge built a street and crosswalk with "pyramid pedestrians" for his motorist and car. 



Ask students whether they can express aspects of their own identities by constructing an environment for their sculpture.

This is the end of series one of Lesson Three, series two will be continued the following day beginning with Lesson three Part three.

Lesson 3B: Refining Ideas and Making Choices- Series Two
Lesson Overview 

This is part 2 of 2 lessons. In this lesson students review and refine their sculpture ideas considering whether to depict a figure (or object) in action or involved in an event, whether to construct an environment, or whether to work symbolically (without a figure). They select materials and construction techniques and begin making their sculptures.

Objectives

Students will be able to:

1) select figures or objects as symbols in their sculptures. 

2) Decide whether to depict actions or events in their sculptures.

3) Decide whether to create environments as parts of their sculptures.

4) Consider multiple viewpoints in the development of their sculptures. 

5) Select and use construction techniques to reinforce the meaning of their work. 

Materials:
Internet-connected computer with display facilities, color printouts of key images, or color transparency printouts.
Corrugated cardboard
Tag board
White glue
Stapler
Thumb tacks and push pins
Hammer and tacks or small nails (used with caution)
Scissors
X-acto-knives (used with caution)
Hot glue gun (used with caution by students, or only by teacher)
Found objects, such as feathers, shells, nuts and bolts, buttons
Miscellaneous art supplies, such as metal foil, yarn, string, burlap, scraps or leather and fabric, dowel rods, and balsa wood
Acrylic or tempera paint
brushes

Step By Step
Part III: Choices about Construction

Explain that the construction format they choose will affect the number of viewpoints they must consider as they plan the organization of mass and space in their sculptures. 

Ask students to begin to think about which of the following sculptural formats is most appropriate for their sculpture:
Ask students to think back to their three-dimensional experimentation in lesson two, in which they worked with paper to construct different kinds of masses and different interrelationships between those masses and the space around them.


· If their sculptures are free standing (with or without a base), masses and spatial relationships should be interesting when seen from any viewpoint.

· If their sculptures are wall-mounted, masses and spatial relationships should be especially interesting to view from the front.

· If their sculptures are suspended, masses and spatial relationships should be interesting when seen from any viewpoint. If sculptures are hung on a wall the predominant viewpoint will be from the front.

· If their sculptures are enclosed in a niche or shadow box, masses and spatial relationships should be interesting to view predominantly from the front. The shadow boxes themselves, if freestanding, should be interesting to view from all around, or if shadow boxes are wall mounted, they should be interesting to view from both sides as well as from the front. 

Following information provided by The Hispanic Research Center Online:
Display selected artworks listed below, to assist students in making decisions whether to make a freestanding, wall mounted, or suspended sculpture, or a sculpture enclosed in a shadow box:

· Eva Pérez' Little People Series 6 stands on any surface without a base. It can be viewed from all sides, though the piece has a general frontal orientation

· Riley Roca's La Virgen de Guadalupe stands on a smooth, circular base. 

· Nicholas Amantea's flat, pierced, and painted Weathervane is supported by a rod, which, presumably was attached to the rooftop of building, though the rod could be attached to any base that is heavy enough to support the sculpture. 

Explain to students that relief sculptures are attached to a background surface, often a wall. They are predominantly viewed from the front. The following artworks are examples of relief sculptures:

· Ebo Plaque with Multiple Figures from Nigeria.

· Marie Johnson-Calloway's Hope Street: Church Mothers is a relief sculpture.

· Michael McMillen's Sweet Mother of Mercy Eats it All (Red Star) is a relief sculpture. 



Explain that sculptures can also be suspended from above, or from below (like the Brooklyn or Golden Gate Bridges). 

· The back of Ester Hernández's La Pelona is finished so the sculpture can also be suspended, in which case both its front and back are visible.

· Jesús Moroles' creates a good deal of tension by suspending a huge granite arrowhead over the polished wooden floor of a gallery. 

· Claes Oldenburg's suspended Giant Three-Way Plug can be viewed from 360 degrees. 

Remind students that a niche, shadow box, or diorama is also an option. The following are examples of niches or shadow boxes:

· Larry Yáñez' Monthter What Ate the Thity
· Lee Carter's Nicho with Adam and Eve 



Part IV: Beginning Your Sculpture 

Explain that students are to use their three dimensional experiments made in Lesson Two and their ideas about what aspects of their own identity they want to express in constructing their own sculptures. As they develop their sculptures they may integrate other materials or found objects to better express their ideas.

This component will be free choice. Students will be able to choose what type of sculpture they are going to make to reflect themselves, and what materials they will use. 

Assessment:

Part IV. 

Check Minus: Students can identify figures or objects, action or events, or environments they are using in their identity sculptures. They can name the construction format they have selected.

Check: Students can identify figures or objects, action or events, or environments and explain specifically how they believe their choices will help them express aspects of their identity in their sculptures. They can point out at least two viewpoints they are focusing on as they develop their sculptures.

Check Plus: Students can identify figures or objects, action or events, or environments and explain specifically how they believe their choice will help them express aspects of their identity in their sculptures. They can describe interesting views of the relationships between mass and space in their sculptures as seen from at least three angles.

Lesson 4:Making sculptures

Lesson Overview 

Students complete their sculptures and give them titles in preparation for exhibition.  This lesson can be several days long. Since no actual teaching is involved the teacher can determine how long the students will have to create their “Many Sides”.

Objectives

Students will be able to:

1) express aspects of their identity in their artwork. 

2) use subject matter or symbols to express meaning.

3) organize mass and space with attention to multiple viewpoints.

4) Write titles for their work.

Materials
Corrugated cardboard
Tag board
White glue
Stapler
Thumb tacks and push pins
Hammer and tacks or small nails (used with caution)
Scissors
X-acto-knives (used with caution)
Hot glue gun (used with caution by students, or only by teacher)
Found objects, such as feathers, shells, nuts and bolts, buttons
Miscellaneous art supplies, such as metal foil, yarn, string, burlap, scraps or leather and fabric, dowel rods, and balsa wood
Acrylic or tempera paint
Brushes


Step By Step

Part I: Completing Sculptures
Use posted images of the studies works of art o help focus students' efforts as they complete their sculptures. Remind students to:

· Focus on the theme of identity 

· Consider how to make their sculptures interesting as viewed from different viewpoints 

· Use construction techniques (folding, crushing, notching, gluing, hanging, piercing etc.) and choose appropriate construction format. 

Part II: Giving Your Sculpture a Title
Ask students to write tentative titles for their sculptures. Then divide students into groups to get feedback from classmates on the clarity and/or expressiveness of those titles. 

Ask students to letter or word process labels with their names and the titles they chose, and to submit labels on tent cards along with their completed sculpture.

You may want to coordinate with a language arts teacher in asking your own or other students to write commentary on identity sculptures, perhaps for inclusion in school newspaper. Or, if your school has its own television program, you may want to coordinate with a media teacher to develop a student broadcast featuring the students' Identity Sculptures. 

Assessment:

Use the following Guide to assess students' sculptures: 

Check Minus: Students can construct sculptures and can write titles that relate in some way the students' identities.

Check: Students can construct sculptures that are interesting to view from at least two angles, and that express aspects of their identity as suggested by the titles of their sculptures. 

Check Plus: Students can use construction techniques effectively to produce sculptures that use mass and space in interesting interrelationships when viewed from several angles, that express ideas clearly related to aspects of their identities, and that are articulately (clearly and/or expressively) titled.
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