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Teacher: Robert L. Goetsch   Room:105     Class: Communications Applications 

Date:02/18/02-02/22/02        School: Royal High School      Period: 1st, 2nd, 3rd & 6th  Conference: 7th period               For: 9th-12th 



Lesson Plan 3.2 Communications Applications 

Section Objectives:  

Topic or Concept:

The student will learn how to…

· Identify and analyze common influences on self-concept.

· Analyze the relationship between self-concept and interpersonal communication.

· Explain the effects of self-fulfilling prophecy on communication and personal performance.

· Analyze and use the Johari window to evaluate personal interaction with others.

Focus / Concept Map:  

· Bellringer Chapter 3 page 83 first paragraph 

· Graphic organizer transparency 3.2 Concept Map
· Graphic organizer transparency strategies and activities, transparencies 3.2

· Interactive Tutor Self-Assessment Software Chapter 3.2

· http://communicationsapplications.glencoe.com overview chapter 3

Constructivist / Application Activities / Student Centered:

Communication Lab

	Chapter 3 The Communication Process and You
Section 2 Understanding Self as a Communicator 

"Analyzing Self-Concept"



To analyze the health of your self-concept, follow these steps: 

	Step 1
	Review the self-concept section of your textbook. Pay close attention to the dimensions of self. Fill out your own chart on the dimensions of self to better examine your self-concept. Write down specific things that will fit each area.

	Step 2
	Write a two- to four-minute presentation about yourself. You will describe three areas in your life something at which you excel, something that you do poorly, and something that you have seen other people do and would like to try. You should incorporate the items that you described in your chart. Answer the following questions in your speech: How do you know you excel in the first area? Why do you feel you perform poorly in the second area? What drew you to the third area? Why do you want to try it in the future?

	Step 3
	If you are comfortable, make your presentation to the class. Utilize visual aids to better explain your points.

	Step 4
	Create a personal improvement plan to improve those areas in which you are not as confident.


	Chapter 3 The Communication Process and You
Section 2 Understanding Self as a Communicator 

"Analyzing Self-Concept"


Remind students that everyone has different strengths and weaknesses. Use yourself as an example. Describe things at which you excel, those things with which you have problems, and things that you would like to try one day. You may even model a presentation for your class. Encourage students to add to their charts on the dimensions of self if they feel that some of their strengths do not fit in the categories provided. For example, if your students are mechanically inclined and like to work on cars or computers, you might include a dimension that covers mechanics or dexterity.

         Special Needs: One factor that affects self-concept is our perception of how we are seen and treated by others. Be sure students understand that this factor does not say how other people do perceive us but how we think they do.

         Activity: Ask small groups of students to discuss different ways in which the actions or words of another can be perceived in different ways. Have each group make a chart of two columns. In the first column, they should list a behavior or reaction of another person and in the second column, the different ways that behavior might be perceived. You could start them out with behaviors such as a head shake “No,” a smile, a failure to say hello, and a suggestion that is ignored. Let students discuss why the same behavior can be perceived in so many different ways.

         How does a person say, “I’m OK, you’re not OK”? Usually not with those exact words, but such self-concept’s are projected during communication. 

Activity: Ask students to work in pairs. Have them “script” one of the four interaction scripts in which an “I’m OK” or an “I’m not OK” message is sent. When they have completed their script and have had time to practice it, let them act it out in front of the class. Have classmates identify which of the four scripts was being portrayed and how. 

Real World Application:

         Have students list their everyday roles, such as student, sibling, daughter or son, and friend. Ask students to identify one positive and one negative example of themselves in each of the roles. Encourage them to visualize how they can improve their negative examples and then implement that visualization. Ask that they write a short paper indicating how the visualization did or did not help them improve.

         Open Interactors: Some jobs require a strong open interaction style. In these jobs, the person must be open, revealing certain personal information in order to be effective.

         Activity: Write this question on the chalkboard: What kinds of jobs require an Open interaction style? Have students work in small groups. Ask them to prepare a two-column chart. In the first column, have them list jobs that require an open interaction style. In the second column, have them tell why an open interaction style is needed. For example, students might list a comedian as a job requiring an open interaction style. Students might point out that some of the best comedians poke fun at themselves by revealing personal information.

Motivation: 

· Will discuss world, national, state, local, and sports news and will tie the news events to the communications process associated with Ch. 3.2

Classroom Design:

· Put students into appropriate groups.











Interdisciplinary Lesson:         

         Language Arts: Self-concept can be affected both positively and negatively. Over time, experiences and relationships can cause a person’s self-concept to change.

         Activity: Ask students to write two brief anecdotes in their journals. Have them write one that describes how a negative feeling about oneself was changed to a positive feeling. The other anecdote should tell about how a positive feeling was turned into a negative one. Encourage students to write a conclusion to each anecdote, explaining what brought about the change—internal or external factors—and if the self-concept changed again at a later time and why.

Teach:

· Teachers Wraparound Edition, PP. 84-93 

· Guided reading activities workbook activity 3.2

· Application activity 3.2

· Teaching transparency 3

· Vocabulary activity 3

· PuzzleMaker Software Chapter 3

· MindJogger Videoquiz Chapter 3

· Communication in Action Videotape, Videodisk Chapter 3

· Presentation Plus! Chapter 3.2

· http://communicationsapplications.glencoe.com Communication practice lab 3.2 Communication practice lab lesson plan 3.2

Assessment: 

· Teachers Wraparound Edition, PP. 93-94

· Section Quiz 3.2

· Interactive Tutor Self-Assessment Software Ch. 3.2

· Exam View Pro Test Maker Ch. 3

· http://communicationsapplications.glencoe.com Self Check and study guide 3.2 Interactive Tutor Puzzle Chapter 3

· Reteaching activity 3.2

· Enrichment activity 3.2

Multicultural Component: 

         Wisdom of the Ages: In most cultures, there are bits of wisdom handed down from generation to generation through stories or sayings. Some of these deal with self-concept and making changes. A fable such as “The Tortoise and the Hare” shows two types of self-concept and the value of one over the other. Sayings such as “Be true to yourself” or “I’m not getting older, I’m getting better” contribute to the idea that improvement and being the best you can be are achievable goals and continue over a lifetime.

         Activity: Let students work in small groups. Ask each group member to share examples of stories or sayings from his or her culture that touch on the issues of self-concept and changing for the better.
Technology:

· Computers

· Communication software (Power Point 3.2) 

· Internet

· Overhead

· Computer Lab with internet access

· Computer Projector
· Communication Applications software    

Materials and Teaching Tools:

· Textbook

· Transparencies 3.2

· Worksheet activities 3.2

· Writing materials / pens / pencils / paper

Lesson Procedures: 

· Use Bellringer to get students active during beginning classroom procedures.
· Discuss Bellringer. Talk about news.
· Use graphic organizer 3.2 to introduce 2nd   section of Chapter.
· Critical thinking activities. 
· Look at web site Communicationsapplications.glencoe.com and do overview chapter 3 and Communication practice lab 3.2
· Do closing discussion. Repeat Bellringer Ask for further information.   
Close:

· Teachers Wraparound Edition, P. 94 Ask Bellringer question again and explore added information. Write down the most important element.

Extending & Customizing: 

· Communication Survival Kit, SE, pp. 596—659

· Application Activities 3.2

· Technology Application Activity 3

· Presentation Plus! Chapter 3.2

· Interactive Lesson Planner Software 3.2

· Glencoe Interactive Grammar 

· communicationapplications.glencoe.com 

Chapter Activity 3

Chapter Activity 3 Lesson Plan 

Web resources, State resources
Research Information:

http://communicationsapplications.glencoe.com/sec/languagearts/commapps/index.html
	Chapter 3: The Communication Process and You 



Intrapersonal communication, the basis of all other communication, is the subject of Chapter 3. Self-talk, a form of intrapersonal communication, is a powerful influence in your life, and understanding how it affects your attitude and behavior can help you establish a successful identity in the social and professional world. Perceptions, which shape self-talk, are formed using three steps—sensory perception, selective perception, and personal perception. This chapter discusses how you can use perception checks, either intrapersonal or interpersonal, to make sure your perceptions are correct. Section 2 describes the factors that influence your self-concept, or self-perception, and explains how having a positive self-concept can enhance your communication skills. Improving your self-concept involves accentuating your positive perceptions about yourself, identifying the areas needing improvement, setting goals for change, and self-monitoring. The Johari window, a diagram that can help you analyze your self-talk and your interaction with others, is explained at the end of this chapter with details on how to create and evaluate the diagram.

TEKS:

(1) Communication process. The student demonstrates knowledge of various communication processes in professional and social contexts. The student is expected to:

(B) identify the components of the communication process and their functions;

(C) identify standards for making appropriate communication choices for self, listener, occasion, and task;

(E) identify types of nonverbal communication and their effects;

(G) identify the components of the listening process;

(H) identify specific kinds of listening such as critical, deliberative, and empathic;

(2) Interpersonal. The student uses appropriate interpersonal-communication strategies in professional and social contexts. The student is expected to:

(B) employ appropriate verbal, nonverbal, and listening skills to enhance interpersonal relationships;

(C) use communication-management skills to build confidence and develop appropriate assertiveness, tact, and courtesy;

(E) make clear appropriate requests, give clear and accurate directions, ask appropriate and purposeful questions, and respond appropriately to the requests, directions, and questions of others;

(F) participate appropriately in conversations;

(G) communicate effectively in interviews;

(I) analyze and evaluate the effectiveness of own and others' communication.

(3) Group communication. The student communicates effectively in groups in professional and social contexts. The student is expected to:

(C) identify and analyze the roles of group members and their influence on group dynamics;
(D) demonstrate skills for assuming productive roles in groups;

(E) use appropriate verbal, nonverbal, and listening strategies to promote group effectiveness;

(4) Presentations. The student makes and evaluates formal and informal professional presentations. The student is expected to:

(B) determine specific topics and purposes for presentations;

(G) prepare and use visual or auditory aids, including technology, to enhance presentations;

(K) make individual presentations to inform, persuade, or motivate an audience;
TAAS Reading Objectives: 

Objective 1 

Students will determine the meaning of words in a variety of written texts.

Objective 2 

Students will identify supporting ideas in a variety of written texts.

Objective 3 

Students will summarize a variety of written texts.

Objective 4 

Students will perceive relationships and recognize outcomes in a variety of written texts.

Objective 5 

Students will analyze information in a variety of written texts in order to make references and generalizations.

TAAS Writing Objectives:

Objective 1 

Students will respond appropriately in a written composition to the purpose/audience specified in a given topic.

Objective 3 

Students will demonstrate control of the English language in a written composition on a given topic.

Objective 4 

Students will generate a written composition that develops/supports/elaborates the central idea stated in a given topic.

Objective 5 

Students will recognize appropriate sentence construction within the context of a written passage.

Language Arts National Standards:

	3. 
	
	Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).


	4. 
	

	Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes. 


	5. 
	

	Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes. 


	6. 
	

	Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 


	7. 
	

	Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience. 


	8. 
	

	Students use a variety of technological and information resources (e.g., libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 


	9. 
	

	Students develop an understanding of and respect for diversity in language use, patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles. 


	10. 
	

	Students whose first language is not English make use of their first language to develop competency in the English language arts and to develop understanding of content across the curriculum. 


	11. 
	

	Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy communities.


	12. 
	

	Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).



ExCet Competencies Ref:

· Competency 005  The teacher understands how motivation affects group and individual behavior and learning and can apply this understanding to promote student learning.

· Competency 006  The teacher uses planning processes to design outcome-oriented learning experiences that foster understanding and encourage self-directed thinking and learning in both individual and collaborative settings.

· Competency 007  The teacher uses effective verbal, nonverbal, and media communication techniques to shape the classroom into a community of learners engaged in active inquiry, collaborative exploration, and supportive interactions.

· Competency 008  The teacher uses a variety of instructional strategies and roles to facilitate learning and to help students become independent thinkers and problem solvers who use higher-order thinking in the classroom and the real world.

· Competency 009    The teacher uses a variety of instructional materials and resources (including human and technological resources) to support individual and group learning
· Competency 010 The teacher uses processes of informal and formal assessment 
to understand individual learners, monitor instructional effectiveness, an shape 
instruction.

· Competency 011 The teacher structures and manages the learning environment to maintain a classroom climate that promotes the lifelong pursuit of learning and encourages cooperation, leadership, and mutual respect.

Bottom of Form

TEKS: 1,B,C,E,G,H 


2B,C,E,F,G,I


3C,D,E,


4B,G,K,


TAAS: 


ReadingObjectives1,2,3,4,5 Writing Objectives; 1,3,4,5
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