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Teacher: Robert L. Goetsch   Room:105     Class: Communications Applications 

Date:01/22/02-01/3125/02        School: Royal High School         Period: 1st, 2nd, 3rd & 6th  Conference: 7th period           For: 9th Grade


Lesson Plan 2.1 Communications Applications 

Section Objectives: 

Topic or Concept:

The student will learn how to…

· Explain the five of principles of communication.

· Identify the components of the communication process.

· Identify the basic functions of the components of the communication process. 

· Analyze the process used by sender-receivers and receivers-senders. 

Focus / Concept Map:  

· Bellringer Chapter 2 page 33 first paragraph 

· Graphic organizer transparency 2.1 Concept Map
· Graphic organizer transparency strategies and activities, transparencies 2.1

· Interactive Tutor Self-Assessment Software Chapter 2.1

· http://communicationsapplications.glencoe.com overview chapter 2

Constructivist / Application Activities / Student Centered:

	Communication Practice Lab

Chapter 2 Exploring the Communication Process
Section 1 The Nature of the Communication Process 

"Understanding the Communication Process Model"



To better understand the communication model and to create a model of your own, follow these steps: 

	Step 1
	Review the communication process as outlined in your textbook.

	Step 2
	List different examples of the communication process that are evident in your own life.

	Step 3
	Working in groups of four or five, create your own model of the communication process. Role-playing scenarios or diagrams of the process both work well.

	Step 4
	Show your model to the rest of the class.


	Chapter 2 Exploring the Communication Process
Section 1 The Nature of the Communication Process 

"Understanding the Communication Process Model"



Students may create a diagram or model from various art supplies, or they might perform a role-playing scenario. After they have either demonstrated or created the model, they should briefly explain the communication process to their classmates. Students should be encouraged to ask questions about the presentations. 

You might explain the communication process using the following activity that compares the communication process to the game of football: 

· Choose two students to act as sender and receiver. 

· Use a beanbag to symbolize the message. The beanbag works best because you can see, hear, and touch it, which meets the criteria of the channels—light waves, sound waves, and touch. 

· Choose three or four other students to act as interference. 

· Have the first two students throw the beanbag back and forth, as you explain the communication process. Explain that the sender is like a quarterback in football who throws the ball to a receiver. 

· The receiver, in turn, then demonstrates through some action that he or she received the football (in our case, the beanbag). Make sure you have your receiver do something with the beanbag to indicate feedback. 

· Explain that the classroom serves as the context. The football field and stadium would be the context in a football game. 

· Next, introduce the other three or four students as the interference. Their job is to prevent the sender from getting the beanbag to the receiver. This is similar to a game of keep away. Explain that sometimes you will get the message fairly easily and other times it will be a struggle. 
         Animal Talk: Oral speech communication is a uniquely human activity. Philosopher Mortimer Adler observed “there is communication among brute animals in a wide variety of ways, but no conversation.” Being able to speak effectively is essential for full participation in our society, and this is a learned skill. People are born able to make noises, but they must learn speech through interaction with others.

         Activity: Ask students to work in pairs to investigate how an animal of their choice communicates with members of its species or with other species. Suggest that students identify the means of communication and the types of messages sent. They can extend the activity further by contrasting the animals’ simple communication with the more sophisticated communication of humans.

         By role-playing real-life situations, students can show how differing contexts and relationships among communicators transform a discussion of the same subject. Divide the class into groups of four or five. Have students write on 3 x 5 cards brief scenarios that include a topic of conversation as well as the who, what, when, where, and why of the communication. Each group draws a card and builds a skit based on its context. Audience members then suggest changes to the environment and the roles involved, and the group revises the skit appropriately. For example, a card might place four friends together at a restaurant after school making plans to attend a homecoming dance. If the scenario becomes a teen talking to parents in the living room about the same subject, communication changes.
Real World Application:
         Misinterpretation: Receivers can interpret or receive messages in a way that differs from what the sender intended. The misunderstanding of a message could lead to conflict or the failure to respond properly. To avoid such results, the receiver could clarify the message by asking questions.

         Activity: Have students ask a businessperson about communications that have been misinterpreted at the place of business. They should try to find out what the original message was, how it was interpreted, and what the results of the misinterpretation were. Students should record the information given and suggest ways the misinterpretation could have been avoided. 

         Lifelong Learning Process: Students can learn a great deal about the importance of communication and learning to communicate as a life-long process.

         Activity: Have students interview a parent, relative, neighbor, or adult friend to find out how he or she uses writing, speaking, listening, and reading at work. Encourage students to learn what skills the worker has found most important. What skills did the person learn after leaving school? Why did he or she decide to improve communication skills? How have the skills helped, for example, in establishing relationships with colleagues and in gaining promotions?

Motivation: 

· Will discuss world, national, state, local, and sports news and will tie the news events to the communications process associated with Ch. 2.1

Classroom Design:

· Put students into appropriate groups.











Interdisciplinary Lesson:

         History: In the Crimean War (1853—1856) allied forces of Europe fought Russian troops in what is now the Ukraine. At the Battle of Balaklava, a brigade of British troops on horseback made a suicidal charge on entrenched Russian artillery; nearly half were killed. The tragedy occurred because of a misinterpretation of a message. The commander in chief specified that the cavalry should “advance rapidly to the front and try to prevent the enemy from carrying away the guns.” He wanted the troops to proceed to Turkish posts the Russians had captured, but the messenger thought he meant they should attack the entrenched artillery.

         Activity: Have students research their history books, library books, encyclopedias, and the Internet to locate other examples of misinterpreted messages that have changed the course of history.

Teach:

· Teachers Wraparound Edition, PP. 34-50 

· Guided reading activities workbook activity 2.1

· Application activity 2.1

· Teaching transparency 2

· Vocabulary activity 2

· PuzzleMaker Software Chapter 2

· MindJogger Videoquiz Chapter 2

· Communication in Action Videotape, Videodisk Chapter 2

· Presentation Plus! Chapter 2.1   

· http://communicationsapplications.glencoe.com Communication practice lab 2.1 Communication practice lab lesson plan 2.1

Assessment: 

· Teachers Wraparound Edition, PP. 50-51

· Section Quiz 2.1

· Interactive Tutor Self-Assessment Software Ch.2.1

· Exam View Pro Test Maker Ch. 2

· http://communicationsapplications.glencoe.com Self Check and study guide 2.1 Interactive Tutor Puzzle Chapter 2

· Reteaching activity 2.1

· Enrichment activity 2.1

Multicultural Component: 

· Students will discuss, analyze, and identify, local, national, and world culture, through the five levels of communication, and strategies for communicating across diversity.      

Technology:

· Computers

· Communication software (Power Point) 

· Internet

· Overhead

· Computer Projector    

Materials and Teaching Tools:

· Textbook

· Computer Lab with internet access

· Transparencies 2.1

· Worksheet activities 2.1

· Writing materials

· Communication Applications software

Lesson Procedures: 

· Use Bellringer to get students active during beginning classroom procedures.
· Discuss Bellringer. Talk about news.
· Use graphic organizer 2.1to introduce 2nd section of textbook.
· Critical thinking activities
· Look at web site Communicationsapplications.glencoe.com and do overview chapter 2 and Communication practice lab 2.1
· Do closing discussion. Repeat Bellringer Ask for further information.   
Close:

· Teachers Wraparound Edition, P. 51 Ask Bellringer question again and explore added information. Write down the most important element.

Extending & Customizing: 

· Communication Survival Kit, SE, pp. 596—659

· Application Activities 2.1

· Technology Application Activity 2

· Presentation Plus! Chapter 2.1

· Interactive Lesson Planner Software 2.1

· Glencoe Interactive Grammar 

· communicationapplications.glencoe.com 

Chapter Activity 2

Chapter Activity 2 Lesson Plan 

Web resources, State resources
Research Information:

http://communicationsapplications.glencoe.com/sec/languagearts/commapps/index.html
	Chapter 2: Exploring the Communication Process 



Chapter 2 defines communication as a process of interactive elements working together to result in the creation and exchange of meaning. With an understanding of the process involved in communication, people can make appropriate communication choices and become competent communicators. In the first section of this chapter, you'll learn about the five basic principles of communication. Also explained are the components that work together to create communication—context, physical environment, climate, communicator, message, channel, noise, barrier, and feedback. People involved in the communication process act as either sender-receivers or receiver-senders, and this section describes how the message processing sequence is different for each communicator. The second section of the chapter explains the five levels of communication—intrapersonal, interpersonal, small-group, one-to-group, and mass. The chapter concludes with a discussion of how people become successful communicators and identifies the qualities that describe every competent communicator.
TEKS:

(1) Communication process. The student demonstrates knowledge of various communication processes in professional and social contexts. The student is expected to:

(A) explain the importance of effective communication skills in professional and social contexts;

(B) identify the components of the communication process and their functions;

(C) identify standards for making appropriate communication choices for self, listener, occasion, and task;

(D) identify the characteristics of oral language and analyze standards for using informal, standard, and technical language appropriately;

(F) recognize the importance of effective nonverbal strategies such as a firm handshake, direct eye contact, and appropriate use of space and distance;

(K) recognize and analyze appropriate channels of communication in organizations.

(2) Interpersonal. The student uses appropriate interpersonal-communication strategies in professional and social contexts. The student is expected to:

(A) identify types of professional and social relationships, their importance, and the purposes they serve;

(B) employ appropriate verbal, nonverbal, and listening skills to enhance interpersonal relationships;

(E) make clear appropriate requests, give clear and accurate directions, ask appropriate and purposeful questions, and respond appropriately to the requests, directions, and questions of others;

(F) participate appropriately in conversations;

(G) communicate effectively in interviews;

(H) identify and use appropriate strategies for dealing with differences, including gender, ethnicity, and age; and

(3) Group communication. The student communicates effectively in groups in professional and social contexts. The student is expected to:

(D) demonstrate skills for assuming productive roles in groups;

(E) use appropriate verbal, nonverbal, and listening strategies to promote group effectiveness;

(4) Presentations. The student makes and evaluates formal and informal professional presentations. The student is expected to:

(C) research topics using primary and secondary sources, including electronic technology;

(D) use effective strategies to organize and outline presentations;

(E) use information effectively to support and clarify points in presentations;

(G) prepare and use visual or auditory aids, including technology, to enhance presentations;

TAAS Reading Objectives: 

Objective 1 

Students will determine the meaning of words in a variety of written texts.

Objective 2 

Students will identify supporting ideas in a variety of written texts.

Objective 3 

Students will summarize a variety of written texts.

Objective 4 

Students will perceive relationships and recognize outcomes in a variety of written texts.

Objective 5 

Students will analyze information in a variety of written texts in order to make references and generalizations.

TAAS Writing Objectives:

Objective 1 

Students will respond appropriately in a written composition to the purpose/audience specified in a given topic.

Objective 2 

Students will organize ideas in a written composition on a given topic.

Objective 4 

Students will generate a written composition that develops/supports/elaborates the central idea stated in a given topic.

Language Arts National Standards:

	3. 
	
	Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).


	4. 
	

	Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes. 


	5. 
	

	Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes. 


	6. 
	

	Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 


	7. 
	

	Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience. 


	8. 
	

	Students use a variety of technological and information resources (e.g., libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 


	9. 
	

	Students develop an understanding of and respect for diversity in language use, patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles. 


	10. 
	

	Students whose first language is not English make use of their first language to develop competency in the English language arts and to develop understanding of content across the curriculum. 


	11. 
	

	Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy communities.


	12. 
	

	Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).



ExCet Competencies Ref:

· Competency 005  The teacher understands how motivation affects group and individual behavior and learning and can apply this understanding to promote student learning.

· Competency 006  The teacher uses planning processes to design outcome-oriented learning experiences that foster understanding and encourage self-directed thinking and learning in both individual and collaborative settings.

· Competency 007  The teacher uses effective verbal, nonverbal, and media communication techniques to shape the classroom into a community of learners engaged in active inquiry, collaborative exploration, and supportive interactions.

· Competency 008  The teacher uses a variety of instructional strategies and roles to facilitate learning and to help students become independent thinkers and problem solvers who use higher-order thinking in the classroom and the real world.

· Competency 009    The teacher uses a variety of instructional materials and resources (including human and technological resources) to support individual and group learning
· Competency 010 The teacher uses processes of informal and formal assessment 
to understand individual learners, monitor instructional effectiveness, an shape 
instruction.

· Competency 011 The teacher structures and manages the learning environment to maintain a classroom climate that promotes the lifelong pursuit of learning and encourages cooperation, leadership, and mutual respect.

Bottom of Form

TEKS: 1A,B,C,D,E,FI,K; 2A,B,E,F,G,H;3D,E;4C,D,E ,G; TAAS: Reading Objectives 1,2,3,5,;  Writing Objectives; 1,2,4





                                                                                                  


                                                                                                                        Window


                                                                                                   


                                            


                                                                                                               Group 2


                                                     


                                                       Group 1    


             Teacher’s Desk                        








 Board                                                                                                           


                                                   Group 3                         Group 4 





     


         Door





Desk





Shelves














