CHAPTER I: 

INTRODUCTION

Success in academic endeavors, particularly at the college level, is critical to obtaining a job and embarking on a career path. Yet, students frequently experience difficulty in achieving success in the collegiate classroom (Ruddell & Boyle, 1989). Incumbent on the educator is the responsibility to provide a learning environment which allows transfer of knowledge to take place. For transfer to occur, there must be clear communication between the instructor and the student. The results of unclear communication are often misinterpretation of information, partial transfer, and lack of understanding on the part of the learner. This can minimally lead to lowered levels of motivation, possibly lowered grades, as well as a potential loss of self-efficacy depending on the orientation of the learner's locus of control (Gredler, 1997).

Perhaps the most prevalent components of the learning process which contribute to differential achievement outcomes are 1) the instructor's preferred delivery style, and 2) the learner's cognitive processing style (Sims & Sims, 1995; Wooldridge, 1995, Wlodkowski, 1993). Components of delivery style include the type and quantity of instructional activities, sequencing of information, and pacing. Cognitive processing style, also referred to by various authors as learning style, is defined by Wooldridge (1995, p. 50) as the "information processing habits of representing the learner's typical mode of perceiving, thinking, problem-solving and remembering." It includes the 
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