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Watership Down Unit Overview
1. Audience / Class Environment: This is a 12th grade AG / Honors English class consisted of 24 students.  Within this class, there are 15 females and 9 males.  Addressing ethnicity, 18 students are Caucasian, 3 African American, 2 Asian Americans, and 1 Latin American.  There are no students with special needs, and there is one computer in the room connected to full Internet access and e-mail (Based upon the average when I attended Bunker Hill High School Claremont, North Carolina).

2. Content: Not only will students be expected to develop skills that comply with the educational curricular standards of the State of North Carolina, but they will also use Watership Down as a major tool in better understanding themselves and their role within their immediate social environment and that of the global world in light of its social, political, and religious structures.  Through thorough analysis of the characters within Watership Down, students will find themselves within the novel. Each character within this fantasy reflects the successes and shortcomings of larger social, political, and religious personalities.  In discovering this fantasy novel’s use of indirect association with humanity’s past and visions for the future (Cf. To the satirical Brave New World), students will be better equipped in the pursuit of their place within our ever-changing world and will be better able to defend their convictions against those who will oppose them throughout their adult life.

3. Context: Students will learn about Richard Adams’ most famous work as a superb example of modern British literature.  Students will be expected to demonstrate the following:  1) Proof through journal prompts, class discussion, and class activities that they have performed an in-depth read of the novel; 2) the ability to critically and analytically discuss topics of interest and major themes from the novel; 3) the ability to acquire understanding and execute various skills based upon various literary topics associated with the novel; and 4) the ability to critically and successfully argue an educated opinion about aspects of the novel using supporting quotes to defend their statements. 

4. Time: This class meets on a 4 X 4 block schedule of 90 minutes every day.  This is a 12-day unit.

5. Media Resources: Students will be encouraged to use the Internet to further their learning of Watership Down in any way.  They will also be provided with a handout listing web sites associated with the novel including informational web pages, a discussion e-mail list-serve, and role-playing game (RPG) sites.  In the classroom, the teacher will frequently lecture using an overhead projector helping to meet the needs of both the auditory and the visual learner.  In addition, students will be shown the Warner Bros. animated movie of WD on videocassette at the conclusion of the unit.

6. Assessment:–Students’ Focus & Review Journal Prompts are graded at the end of the first and second week.  Each grading period is worth 10pts. totaling 20pts. overall.  Active participation in Daily Class Discussion of Assigned Reading and Group Activities is a very important aspect of understanding Watership Down.  Therefore, the Daily Class Discussions are worth a total of 50pts. while the Group Activities are worth a total of 100pts.  In addition, Worksheets on Literary Topics are worth a total of 50pts.  There will be a practice argumentative essay on a given topic from the novel that is worth 80pts.  Finally, a Final Multiple Choice Test on Facts is worth 50pts., and a Final Argumentative Essay exploring a major theme in WD is worth 100pts.  The total points possible are 450.

7. Unit Goal: At the conclusion of this unit, students will be able to achieve the goals set forth in the Content section of this Unit Overview, and they will be able to perform all state curricular requirements as outlined in each individual lesson.  Students should also gain a greater perspective of understanding on the use of literary devices within literature and how to understand and apply them on an independent basis.

8. Unit Rationale: There is absolutely no substitute for excellent critical and analytical skills

when facing the real world.  Since this is an AG / Honors class, most students are seeking to enter into some form of higher education.  No matter what form they enter, they will need to possess critical thinking skills that allow for independent learning and defense of their personal convictions.  Moreover, in placing the student in such a sphere of life, students are commonly faced with a newfound independence.  Therefore, students must know how to best maturely handle such independence.  The freedom of choice has its consequences, and through reading and understanding the social, political, and religious structures within Watership Down, the student will be better prepared to understand their environment and find themselves within its make-up.  Through critical assessment of the social, political, and religious structures within Watership Down, students gain the ability to apply critical assessment to those found within the real world.  In doing so, the young adult will be able to manage their new found independence by making correct choices for their lives through the use of sound judgment and critical interpretation of their environment.  On a final note, the activities in critical discussion and writing are foremost designed to prepare the student for what they can expect from the university setting.








9. How Professional Organizations Affect This Unit: Addressing some major aspects of the National Council of Teachers of English’s, “Essentials of English,” this unit resides in agreement with the following goals:

1. Students should recognize that language is a powerful tool for thinking and learning.

2. Students should recognize how context influences the structure and use of language.

3. Students should realize the importance of literature as a mirror of human experience, reflecting human motives, conflicts, and values.

4. Students should be able to identify with fictional characters in human situations as a means of relating to others while gaining insights from involvement with literature.

5. Students should develop effective ways of talking and writing about varied forms of literature.

6. Students should develop habits of reading that carry over into adult life.

7. Students should learn from the very beginning to approach reading as a search for meaning.

8. Students should learn to read accurately and make valid inferences.

9. Students should learn to judge literature critically on the basis of personal response and literary quality.

10. Students should learn to write clearly and honestly.

11. Students should develop their talents for creative and imaginative expression.

12. Students should learn to speak clearly and expressively about their ideas and concerns.

13. Students should learn to participate productively and harmoniously in both small and large groups.

14. Students should learn to present arguments in orderly and convincing ways.

15. Students should become aware of technological tools and aids for learning and the role of technology in modern society.

16. Addressing creative thinking, students should:  1) learn that originality derives from the uniqueness of the individual’s perception, not necessarily from an innate talent; 2) that inventiveness involves seeing new relationships; and 3) that creative thinking derives from their ability not only to look, but to see; not only to hear, but to listen; not only to imitate, but to innovate; not only to observe, but to experience the excitement of fresh perception.

17. Addressing logical thinking, students should:  1) create hypotheses and predict outcomes; 2) test the validity of an assertion by examining the evidence; 3) to understand logical relationships; 4) to construct logical sequences and understand the conclusions to which they lead; and 5) to detect fallacies in reasoning.

18. Addressing critical thinking, students should:  1) ask questions in order to discover meaning; 2) to differentiate between subjective and objective viewpoints–to discriminate between fact and opinion; 3) to evaluate the intentions and messages of speakers and writers, especially attempts to manipulate the language in order to deceive; and 4) to make judgments based on criteria that can be supported and explained.
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Explanation of Typical Daily Procedures for Instructional Units on Literary Novels
1. Daily Assessment of Homework–The Focus and Review / Reader-Response Journal–10 Min.
A. 
Personal Objectives: 1) to inform the teacher and student alike whether or not the student is reading well independently and competing the assigned readings; 2) to see whether or not students are building upon knowledge they are gaining from the classroom setting; 3) to promote organizational skills for writing and executing simple directions and procedures; 4) to express one’s opinion in writing; 5) to act as a transition into the class discussion on the assigned reading; 6) and at times, to foreshadow the literary topic to be covered within the daily lecture.

B.  
State Objectives:

1. Yearly Goals for Reading Competencies: I.2, III.4, III.5, III.6, III.7, III.10, III.11, III.12

2.  
Yearly Goals for Writing Competencies: I.1, I.2, II.5, II.6, III.1, III.2, III.3, III.4, III.5, III.6, III.7, III.8.

C.  
Materials:






1.  
Student:  A journal notebook–preferably, a MEAD Five Star Composition, an ink pen–blue or black ink, the novel, a mental lexicon of the previous night’s reading, any notes the student took while reading, and an inquisitive imagination coupled with a enthusiastic motivation for new enlightenment and discovery.

2.  
Teacher: A self-generated journal prompt based upon the previous night’s reading assignment typed upon an overhead transparency, an overhead projector, and all the materials required to be possessed by the students.

D.  
Procedure: Immediately after arriving to class, students will consult the overhead projection that will display their daily journal prompt.  Using the prompt only as a guide for focused, explorative, and critical writing, students are to explore their abilities in argumentative writing by stating their opinion on the prompt’s topic while supporting it with citations from the novel.  This serves to allow for the independent practice of a skill that has not been formally taught by the instructor.  Therefore, the instructor is able to assess prior knowledge and skills the students hold for presenting sound arguments when addressing a given topic.  It also serves to provide a prelude of practice before the practice and final argumentative essays begin.  After 10 minutes, students complete their final thoughts and prepare to use what they have written for use in the daily class discussion.  This is also an activity were the teacher models the behavior they expect from their students.  Therefore, the teacher is required to perform the same task asked that of the students, because the teacher too is a student and can learn from their own writing by sharing it with their students and having it critically critiqued by them.  The instructional techniques used for these journals are from Writers Inc, Sections 279-282, 400-402; Writers Inc Language Series Program Guide, pp. 11, 34, 45-47, & Elements of Literature: Annotated Teacher’s Edition–6th Course, p.  318.

E.  
Assessment: Each journal entry is worth 5pts and is graded based upon completion and an honest effort to complete the assignment.  Journals are collected at the end of each week and graded.  Each week is with worth 10pts. totaling 20pts. overall.

10. Daily Assessment of Homework–The Daily Class Discussion of the Assigned Reading–25 Min.

A. 
Personal Objectives: This discussion time is firmly based upon the research conducted by Pearson and Johnson (1978) and Raphael (1984) (See also, Readence, Bean, & Scott 144-146, 226, 229).  Collectively, the researchers claim there are three different methods of comprehension: 1) Text Explicit Comprehension / Right There on the Page–thinking that requires only getting facts as literally stated by an author or “Reading the Lines;” 2) Text Implicit Comprehension / Think & Search–thinking that requires an inference from the text to derive an answer to a question or “Reading Between the Lines;” and 3) Experienced-Based Comprehension / On Your Own–thinking that requires drawing an inference that is not derivable from the text, but rather from an individual’s existing schemata or “Reading Beyond the Lines.”  It is the personal philosophy of this educator that the text implicit comprehension and experienced-based comprehension should be at the forefront in an advanced course.  This is the reason so much time is devoted to this class activity.  Focal objectives include: 1) To aid students in understanding and developing experienced-based comprehension of a text as a model for the most advanced and superior way of thinking about literature; 2) To prove to other teachers and students that learning does not always have to be associated with rote memorization, tests, and the like, but rather is can also be performed by listening to diverse viewpoints while critically critiquing such viewpoints stemming from the teacher, fellow students, and the individual themself; 3) to promote the understanding of literary devices–what they are and how they are used within a text; 4) to successfully address an open-ended question with an educated respond coupled by supporting details from the text; and 5) to promote the use and practice of sound note taking skills, oral grammar, and public speaking skills–the verbal presentation and defense of an argument, the proper classroom respect and tact for verbally opposing an argument, and successful listening skills for the university experience and adult life.

B.  
State Objectives:

1.  
Yearly Goals for Reading Competencies: I.2, III.5, III.6, III.7, III.10, III.11, III.12, III.13.

2.  
Yearly Goals for Writing Competencies: None.

C.  
Materials:

1.  
Student: Three-ring binder with paper for note taking, an ink pen–blue or black ink, worksheets and handouts on literary devices if needed and applicable, the novel, a mental lexicon of the previous night’s reading, any notes the student took while reading, an inquisitive imagination coupled with a enthusiastic motivation for new enlightenment and discovery, and an attitude of respect for fellow students and the teacher.

2.  
Teacher: A set of “key” questions that must be addressed and covered at some point within the discussion, a set of index cards containing the name of every student within the class, a classroom arranged in a semi-circle with a desk for the teacher in the front, and an inquisitive imagination coupled with an enthusiastic motivation for new enlightenment and discovery.  Be excited about the text!  If you are not excited, the students will not be either.

D.  
Procedure: This activity begins with the teacher asking students to read their responses to the journal prompt to the class.  At any point during the discussion, students are encouraged to support or argue against any viewpoint presented by another student in a respectful manner.  Students are called upon by use of the index cards.  This eliminates any possible biases the teacher may have to favoring one student over another.  Furthermore, students must be on-task at all times, because they are unaware at what point they will be called upon.  The teacher acts as the group discussion moderator.  When the discussion begins to slant off-topic, it is the teacher’s responsibility to redirect the discussion towards the “key” questions for debate and discussion.  Students should take notes on what is said, because such debate and discussion allow for differing opinionated viewpoints that can lead to a prompt for the final essay.  Finally, students are not allowed to ask yes/no questions unless it is followed by “why,” and students ARE NOT allowed to back-out of providing an answer when called upon by the teacher or another student.

E.  
Assessment: Active participation within class discussions is worth 5pts daily totaling 50pts overall.

11. Daily Lecture on Literary Devices and Topics–15 Minutes
A.  
Personal Objectives: Durkin’s Study (1978-1979) argued that teachers frequently assign and assess but do not guide students’ comprehension.  In other words, teachers assess more than they teach.  Durkin states that many teachers mention instead of teach new topics and concepts, which is highly promoted by a teacher’s over-reliance upon textbook teaching manuals.  In light of Durkin’s study, Pearson developed his Gradual Release of Responsibility.  GRR is divided into three phases: 1) Modeling–teacher shows and demonstrates to students what they want them to learn; 2) Guided Practice–students and teacher help one another complete what is to be learned; 3) Independent Practice–students must independently conduct the work on what is to be learned alone.  Therefore, based upon my own personal observations while attending secondary school of the failure of teachers to successfully teach before they assess student performance, it is my own personal objective to lecture according to GRR.  This classroom activity is devoted to the learning and understanding of literary and writing devices and topics, their meanings and applications.

B.  
State Objectives:

1.  
Yearly Goals for Reading Competencies: III.3, III.4, III.7, III.8.

2.  
Yearly Goals for Writing Competencies: None.

C.  
Materials:

1.  
Students: Writers Inc: A Student Handbook for Writing & Learning (supplied by either the school or the teacher), three-ring binder with paper for note taking, an ink pen–blue or black ink, worksheets and handouts on literary devices if needed and applicable, the novel, a mental lexicon of the previous night’s reading, any notes the student took while reading, an inquisitive imagination coupled with a enthusiastic motivation for new enlightenment and discovery, and a attitude of respect for fellow students and the teacher.  In addition, lectures are not the most fun aspect of the daily routine, but patience is the key.

2.  
Teacher: Writers Inc: A Student Handbook for Writing & Learning (supplied by either the school or the teacher), overhead projector, Overhead transparencies on literary devices or literary topics, coffee for the voice, worksheets identical to the overhead sheets for student application of the newly acquired information from the lecture.

11. Procedure: Some lectures will build upon the Focus & Review Journal Prompt, and most address the meaning and application of the selected literary device (e.g., alliteration) or literary topic (e.g., character analysis).  Students are asked to take notes on the lectured material.  Key to this activity is that whatever overhead transparencies are placed upon the overhead projector will become the students’ worksheet(s).  Therefore, the teacher lectures about a given literary device or literary topic.  Then, the teacher performs an example of application of the new knowledge with the class using the transparency that will become the students’ worksheet.  Students are then strongly encouraged to ask questions before engaging in an independent application of the newly acquired knowledge.

E.  
Assessment: None

4. In-Class Assignment Based on Lecture–15 Minutes
A.  
Personal Objectives: To allow the teacher and student to know whether or not the student can execute and apply newly acquired knowledge about a literary or writing device or literary topic from the previous lecture.

B.  State Objectives: 

1.  
Yearly Goals for Reading Competencies: I.1, III.4, III.7, III.8.

2.  
Yearly Goals for Writing Competencies: None.

C.  Materials:

1.  
Student: A sound understanding of the main points of the previous lecture, an ink pen–blue or black ink, the worksheet(s) supplied by the teacher based upon the previous lecture, worksheets and handouts on literary devices if needed and applicable, the novel, a mental lexicon of the previous night’s reading, any notes the student took while reading, an inquisitive imagination coupled with a enthusiastic motivation for new enlightenment and discovery.

2.  
Teacher:   Student worksheet(s) based upon the lecture that are identical to the transparency used in the lecture.

D.  
Procedure: Students are asked to individually execute and apply exactly what they just finished doing as a whole with the teacher in the lecture.  The teacher monitors the room helping any student who needs assistance.

E.  
Assessment: Each worksheet is graded for completeness and an honest effort to compete the assignment.  Worksheets are worth 5pts each totaling 50pts overall.

5. Group Activity Based Upon Previous Assigned Reading–20 Minutes

A.  
Personal Objectives: 1) to promote the effective development, understanding, and use of one’s roles, duties, responsibilities, and proper attitudes within a cooperative group that students are certain to face at any university or career; 2) to promote the development of leadership skills by use of group moderators; and 3) to force students of differing ability levels to work together as a team for higher learning for the greater whole instead of for the benefit of alienated individuals.

B.  
State Objectives:

1.  
Yearly Goals for Reading Competencies: II.3, II.6, III.1, III.4.

2.  
Yearly Goals for Writing Competencies: II.3.

3.  
Yearly Goals for Computer / Technology Competencies: I.1, I.2, II.1, II.2, English–III.1, English–III.2, English--III.3, English--III.4

C.  Materials:

1.  
Students: An attitude and motivating spirit that seeks to promote learning and understanding for the self through aiding the greater whole coupled with the attitude and motivating spirit to take upon oneself the responsibilities of leadership while still being cooperative with others.

2.  
Teacher: A manila folder with a number for each group and other materials depending upon activity.

D.  
Procedure: Let me begin here by saying, I intend not to hide the obvious Marxist overtones one discovers within this procedure, and I make no apologies for them either.  It is only with such cooperation that society’s governments can serve all of its members, not just a select and privileged elite.  Therefore, students are divided into 6 groups of 4 members.  The teacher assigns one individual in each group to be the group moderator (moderators change daily).  All groups are assigned a manila folder with their group number.  Any work the groups perform is to be placed within the folder and presented to the teacher at the end of the activity.  Each member of the group is, “their brother’s / sister’s keeper.”  It is the responsibility of the group moderator to make sure that all members within the group are on-task and current with the progress of the group while leading group discussions and assignments .  It is the responsibility of the group members to make sure their peers understand what is being presented within the group.  This is teamwork, and as a team, students must realize that if just one student is falling behind or does not understand the material, it has adverse effects upon the whole.  Therefore, for the benefit of the whole, all must work together as a single unit and body promoting themselves along with their peers.

E.  
Assessment: All group members receive the same grade.  Each activity is worth 10 points.  Each group is graded according to their active involvement and participation within the activity (2pts.), their ability to work in a cooperative environment (2pts.), their ability to mentor their peers within their groups (2pts.), their ability to lead and follow each other’s directions (2pts.), and any written assignments to be present to the teacher (2pts.).

6. Closure–5 minutes
A.  
Personal Objectives: Provide a review of the main points from the daily procedures and to promote student organizational skills and responsibility and accountability for assignments.

B.  
State Objectives: None.

C.  
Materials:    

1.  
Student: Homework Planners and one’s full attention given to the teacher.

2.  
Teacher: Homework assignment

D.  
Procedure: The teacher reviews the material covered in a given day while addressing and reinforcing its main points with an emphasis on what is approaching the students in the future in light of the linear progress of the unit.  A homework assignment is then presented to the students, students record the assignment in their planner to aid their memories and lessen the frequency of excuses for not having one’s homework when it is due, and finally, students are dismissed.

5. Assessment: None.
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Day 1–Introduction
NC State Objectives
A.  
Reading Competencies

5. II.1: Establishes time schedule for meeting subgoals and goals when engaged


in complex reading materials and tasks.


5. III.2: Recognizes literary movements and periods of British literature.

5. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

5. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies 

1. II.1: Establishes time schedule for meeting subgoals when engaged in


complex writing tasks.







Personal Objectives:
This day is the key to the success or failure of the entire unit.  If an introductory presentation of Watership Down does not aid in stimulating student interest and motivation, student performance from this day forward will not be at its peak potential.  It is essential to help the students become excited about this novel.  Some will prejudge it as a child’s novel since it served to create an animated movie.  However, such students must be encouraged to judge the book by its content, not by the movie.  Within the text of the book, the reader will find complexities no child would understand.  Watership Down can be enjoyed by all ages, but its greatest purpose is served by the young adult reader gaining a deeper understanding of their social and global environments and their place within those environments.

Daily Assessment of Homework
1. Focus & Review Journal Prompts graded at the end of first and second week.

1. None Today.  However, since students will have already been engaging in this activity from the beginning of the course, only a review with students on the purpose and method for this activity from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels is needed.

B. 
Participation in Daily Class Discussion of Assigned Reading:

1. None Today.  However, since students will have already been engaging in this activity from the beginning of the course, only a review with students on the purpose and method for this activity from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels is needed.

Procedure for the Day
1. Daily Lecture:  Unit Overview for the Students–45 Minutes:

1.
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.
2.
Why Read Watership Down?

–If allowed by the principal, bring a live rabbit to the class to catch student interest while speaking about the rationale for reading WD.

–Rationale includes a goal of better understanding humanity’s complex and numerous social and personal aspects including: character development, leadership development, political structures, etc.

1 Who is Richard Adams?  

–Provide a very brief biography on his life and literary works.

–Stress involvement in WWII as a British soldier.

1 Where is WD? 

–Show students transparency of the geographical literary regions of England.

–Relate map to that provided in the front of the book.

–Have students gather around the classroom computer.  Go to “The Real Watership Down Page” Internet site that contains information about the Downs region of England and actual photographs of the landscape at <www.users.globalnet.co.uk/~talami/watershp/index.htm>.

1 The Interesting Aspects of WD.

–The Fantasy Novel: Here, used to indirectly address aspects of humanity’s successes and failures (Provide Transparency–e.g., R.A.’s opinion as Hazel = Democratic = Success vs Woundwort = Military Dictator = Failure).

–Lapine Language and Glossary

–The Botanical Names

1 The Internet Connections.

–Using the classroom computer, demonstrate for the students how to find Internet links on WD (Provide Handout–Address at least 3 links).

–Inform really enthusiastic students about the possibilities of playing a WD character in a role-playing game (RPG) on Yahoo Clubs and how to participate within the WD discussion group on eGroups.com.

7. Break–10 minutes

8. The Student Syllabus–5 Minutes.

–Go over requirements with students (Provide Handout).

2. In-Class Assignment Based on Lecture– 25 Minutes

1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2. Begin reading Chapters 1-4.

3. Closure–5 minutes
8. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2. Review Main Points From Discussion and Lecture.

3. Homework Assignment:


–Read Chapters 1-4 and come to class motivated to discuss developing issues within the text.
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Day 2–Chapters 1-4
NC State Objectives
 A.  
Reading Competencies:

1. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

2. III.4: Analyzes representative pieces of British literature.


3. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

4. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

5. III.8: Evaluates the use of language pattern and literary devices in British literature.

6. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

7. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

8. III.12: Recognizes typically British personal values and beliefs reflected in selections.

9. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

9. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

9. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values. 

9. II.6: Assess extent to which a writing subgoal or goal was accomplished.





9. III.1: Develops an initial understanding of British literature.

9. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

9. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

9. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1 Journal Prompt:  If Hazel and Fiver were politicians, what would be a natural office for each of them?  Who would be a better leader?  Why?  Why does Hazel worry about Bigwig going along with them (See Avon Ed. Paperback 29-30, beginning, “It was Hazel . . . .”)?  What does this say about Hazel’s reasons for leaving the warren?  Is he really leaving because of Fiver’s warning, or is there a deeper personal motive?

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1 Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–By letting the reader know what the sign announcing the housing development says (Avon Ed. Paperback, p.22), Adams assures you that Fiver’s prophetic vision can be trusted.  Does that add to or detract from your interest in what happens?  How would the book have been different if he hadn’t told you?

–The author describes the sign as “sharp, hard letters that cut straight as black knives across its white surface” (Avon Ed. Paperback, p.22).  Compare that passage to the opening paragraph of the novel.  How does he use language to change the tone?  Does your mood change as you read these different passages?  Why?  What is Adams saying about ecology?

–What is it about Fiver that makes many of the rabbits reluctant to listen to him?  In your school, what students’ opinions are most trusted.  Why?  Do students you know make judgments for any of the same reason the rabbits do?  What does this tell you about the values in your society?  Is there anything equivalent to the Owsla in your school?  What are the requirements for membership?  What kinds of rabbits are included in the Owsla?

–Watership Down is a fantasy.  However, fantasy is often used as a way of ordering facts.  Critics have suggested that Adams is using fantasy to present facts that place values of modern society in a bad light.  Can you find three examples to support this accusation (e.g., 1–Strength, Force, & Power = Respect; 2–Privilege is given for physical characteristics rather than intelligence or strength of character; and 3–People are destructive to the order of nature.  Students will also discover other answers of equal validity)?

–Read the description of the Chief Rabbit (Avon Ed. Paperback, p.25) aloud.  Characterize him in your own words.  Do you admire him?  What is meant by his “name and style was Threarah?”  Why does he have no need to threaten or bully?  What does this tell you about the nature of bullies?

–Hazels says (Avon Ed. Paperback, p. 30), “I dare say.  They won’t mind odds and ends like us clearing off. . . .”  Interpret what he means.  Are there people in your school, community, or society as a whole that you consider “odds and ends?”

–In your society or school, have you ever been part of or observed a groups that worked as the rabbits, thinking of themselves first as a group and secondly as individuals (Cf.  Marxism)?  What are the advantages of such harmony?  How can that harmony become dangerous (Cf. Fascism, Communism, religious sects, & the extremely wealthy or poor)?

C.  Daily Lecture on Literary Topic–15 Minutes
1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2. Today’s Topic: Setting.

–Use transparency to explain material to students

–Use transparency to help students and the teacher to address the natural setting of Chapter 1 of WD.

D.  In-Class Assignment Based on Lecture–15 Minutes
2. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

–Students use Handout exactly the same as the previous transparency on Setting to address the setting of the Sandleford Warren for Chapters 2-3 of WD.

E.  Class Activity Based Upon Assigned Reading–20 Minutes:

1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
The students divide into their 6 groups of 4 members.

3. Have the six group moderators choose whom they feel is the best sketch artist within their group. 

4. The person chosen to sketch has only that very job.  They draw either a caricature or a portrait of one of the rabbits showing something distinctive that would set each apart from the other rabbits.  However, they are not to be guided by their own ideas, but rather . . .

5. It is up to the rest of the group members to supply the artist with ideas on how to differentiate one character from another in the form of artistic expression.

6. Final sketches are shown to the rest of the class, and the rationale for sketching a character a certain way is discussed and argued.

7. Final sketches are signed by all members of the group and are placed within the group manila folder that is retrieved by the teacher.

F.  Closure–5 minutes

1.
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 5-11 and come to class motivated to discuss developing issues within the text.
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Day 3–Chapters 5-11
NC State Objectives
 A.  
Reading Competencies:

10. II.1: Establishes time schedule for meeting subgoals and goals when engaged in complex reading materials and tasks.

11. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

12. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

13. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

14. III.4: Analyzes representative pieces of British literature.

15. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in British literature.


16. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

17. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

18. III.8: Evaluates the use of language pattern and literary devices in British literature.

19. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

20. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

21. III.12: Recognizes typically British personal values and beliefs reflected in selections.

22. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

22. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

22. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.




22. III.1: Develops an initial understanding of British literature.

22. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

22. III.3:  Evaluates British literature as a reflection of its time and culture.

22. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

22. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

22. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.  

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1 Journal Prompt: Actions reveal character.  Although Chapter 9 is short, it is action-packed and gives the reader insight into several of the rabbits.  Give as many examples of character revealing action as you can.  Can you think of an action in this class in days past the have been character revealing?

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–In chapter 5, Hazel begins to show sign of leadership.  Find 3 examples of either decisions or actions that show this quality (e.g., Decision–choice of route; Action–scouting ahead for danger; Decision–asking Dandelion to tell a story so the others would not be afraid).

–A person or animal can take the lead, but that does not always imply they are a wise leader.  Is Hazel a wise leader?  What does he do that a military leader would be trained not to do (e.g., endanger himself).

–Is there an El-ahrairah in your school?  Your family?  What purpose do they serve in a group.  What are they called (e.g., Mythical Hero–stories about them attempt to explain the meaning of life through his teachings and the chronicle of their adventures.  In school it can be an outstanding athlete; in the family, an adventurous, successful, or funny family member)?

–Chapter 6 is a frame story, a story within a story.  The general story about the rabbits that leave the warren is the frame.  Dandelion’s story about the Blessing of El-ahrairah is the story within the story or the frame story.  In light of this, 1) Cf. the story to the story of Adam and Eve in Genesis and 2) What was El-ahrairah’s blessing and what was humanity’s blessing (Have copy of the Bible for reference)?

–If you got in to a fight, who would you prefer having on your side, Bigwig or Hazel?  Why?  If you had to study school abroad, who would you prefer taking with you?  Why?

–In chapter 8, Hazel senses that perplexity makes Bigwig angry.  How does Hazel handle Bigwig’s anger?  What leadership trait does that show?  However, Hazel is only learning to be a leader.  When the band arrives at the river, Hazel is at loss as to what to do.  What must he take into considerations before making the decision to cross?  So far, do you consider his decisions wise or unwise?

–Foreshadowing means to typify or predict what is to happen beforehand.  The crossing of the river on the boards had been foreshadowed twice.  Recall where the incident had been predicted (e.g., Fiver’s dream–Avon Ed. Paperback, pp. 23-24; Epigraph–p. 47)?

–In chapter 10, Hawkbit, Acorn, and Speedwell become tired and frightened.  Contrast Bigwig and Hazel’s methods of dealing with their mini-rebellion.  What was Bigwig’s motive?  Does he remind you of an stereotyped figure in our society?

–So far, the pattern in the novel has been for Fiver’s vision to foreshadow a coming event.  On Avon Ed. Paperback, p. 66-67, Fiver says this time the danger is not a lie but deception.  Predict the identity of the deception (answers will vary).  What are the symbolic meanings of the “mist” and the “high, lonely hills?”

–At the end of Chapter 11, who do you think is Chief Rabbit?  Does Bigwig want to be Chief Rabbit?  In any group, how does leadership evolve?  At this point in the novel, who would you feel safer following, Bigwig or Hazel?

C.  Daily Lecture on Literary Topic–15 Minutes
3. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

4. Today’s Topic: Theme.

–Use transparency to explain material to students

–Use transparency to help students and the teacher to address the characterizations portrayed in Chapter 9 of WD.  Focus upon Hazel, Bigwig, Pipkin, Silver, Fiver, and Buckthorn.

D.  In-Class Assignment Based on Lecture–15 Minutes
4. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

4. Students use a Handout exactly the same as the previous transparency on Theme to address the theme of Chapters 5-11 with more of a focus on Chapter 9 of WD.

E.  Class Activity Based Upon Assigned Reading–20 Minutes:

2. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
The students divide into their 6 groups of 4 members.

8. Have the six group moderators choose a recorder. 

9. Topic: Cars and roads are as foreign to the rabbit’s world as a burrow is to ours.  They must figure them out by drawing upon their limited experience and imagination.  Remembering what senses they reply on, assume the viewpoint of a rabbit and write a paragraph describing the following topic for each group: Group 1–an airplane going down a runway; Group 2–a child on roller blades; Group 3–a TV set; Group 4–a radio; Group 5–a shotgun; Group 6–a photograph. 

10. This is a team effort.  Each member contributes ideas to how they feel the rabbits would address their topic in an attempt for understanding its purpose and meaning.

11. After hearing all the ideas from each group member, the group must come to a unanimous agreement upon which idea or group of ideas best addresses how the rabbits would view and understand the object.

12. After unanimous consent, the recorder writes a paragraph reflecting the group’s collective argument and viewpoint.

13. Final records are presented to the class by a presenter chosen by the moderator.

14. Final records are placed within the group manila folder and collected by the teacher.

F.  Closure–5 minutes

1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 12-17 and come t class motivated to discuss developing issues within the text.
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Day 4–Chapters 12-17
NC State Objectives
 A.  
Reading Competencies:

23. II.1: Establishes time schedule for meeting subgoals and goals when engaged in complex reading materials and tasks.

24. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

25. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

26. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

27. III.4: Analyzes representative pieces of British literature.

28. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in 


British literature.


29. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

30. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

31. III.8: Evaluates the use of language pattern and literary devices in British literature.

32. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

33. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

34. III.12: Recognizes typically British personal values and beliefs reflected in selections.

35. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

35. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

35. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.




35. III.1: Develops an initial understanding of British literature.

35. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

35. III.3:  Evaluates British literature as a reflection of its time and culture.

35. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

35. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

35. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1. Journal Prompt:  Cowslip had the air of an aristocrat and Hazel began to see himself as a ragged wanderer.  Has anyone ever made you feel as Hazel did?  How do people give off a “smell of prosperity” (See Avon Ed. Paperback, pp. 78-79)?  Recreate the scene making it take place between people.  If you were going to put it to film, who would play Hazel?  Cowslip?  Explain their costumes.

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1 Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–The rabbits in the warren of Shining Wires do several things that not natural behavior for rabbits.  What are some of these things (e.g., sing lullabies to their kits, carry food in their mouths, build stone murals, silflay without keeping watch, have fits of melancholy, refuse to answer questions)?

–In Chapter 13, Hazel has taken over the role of leadership.  What changes do you see in him from Chapter 1?  Has his responsibility hardened or matured him?  What is the difference?

–All of the rabbits except Fiver think they have found an ideal warren.  Why does Fiver object to the curious warren.

–On Avon Ed. Paperback, p. 118, Adams says, “One respect in which rabbit’s lives are less complicated than those of humans is that they are not ashamed to use force.”  How does he intend for the reader to interpret this statement?  Does he regret that people are ashamed to use force or does he think that it is a proper necessity to allow a society to operate?  How do you feel about this matter (answers will vary, but opinion should be supported).

–The title of Chapter 14 is “Like Trees in November.”  What are the characteristics of trees in November?  What is the author suggesting is like these trees that are not alive and productive?

–In Chapter 2, you saw an example of Fiver’s dream foreshadowing the river crossing.  The same device is used in Chapter 17.  What incident is foreshadowed?

–Dandelion’s frame story, “The Story of the King’s Lettuce,” is not well received by the rabbits in the luxurious warren of the Shining Wires.  Why?

–When Silverweed tells history, it is a poem and very different from Dandelion’s El-ahrairah story.  Contrast the two.

C.  Daily Lecture on Literary Topic–15 Minutes
5. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

6. Today’s Topic: Author Point of View.

–Use transparency to explain material to students

–Use transparency to help students and the teacher to address the characterizations portrayed by the author in Chapters 12-17 of WD.  Focus upon Hazel, Bigwig, and Cowslip.  Address how the author’s bias affects how the characters are portrayed.

D.  In-Class Assignment Based on Lecture–15 Minutes
6. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

6. Students use a Handout exactly the same as the previous transparency on Author Point of View primarily to address upon the author’s biases as presented in his portrayal of Silverweed and Fiver.  

E.  Class Activity Based Upon Assigned Reading–20 Minutes:

3. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
The students divide into their 6 groups of 4 members.

15. Each member is to address the prompt: In Chapter 17, Fiver tells a summary story about rabbits who have sold out.  To whom?  What have they given up?  What do they gain in return (See Avon Ed. Paperback, pp. 128-130)?  Each group member is to take 10 minutes to write a summary story like Fiver’s about humans who have sold out or at least acquiesced.  Explain to whom or to what they have sold out, what they have lost, and what they have gained. 

16. At the conclusion of the 10 minutes, each member reads their response to their group peers for the remainder of the time.

17. Before disbanding, the group selects one member’s response to represent the whole group.  This response will be typed up by the teacher and displayed for the whole class to see upon an in-class bulletin board prepared by the teacher.  The group should write “bulletin board” upon the top of the response selected so the teacher can identify it for display.

18. All final responses, including that selected for the bulletin board, are placed within the group manila folder and collected by the teacher.

F.  Closure–5 minutes

1.
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 18-21 and come to class motivated to discuss developing issues within the text.
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Day 5–Chapters 18-21
NC State Objectives
 A.  
Reading Competencies:

36. II.1: Establishes time schedule for meeting subgoals and goals when engaged in complex reading materials and tasks.

37. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

38. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

39. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

40. III.4: Analyzes representative pieces of British literature.

41. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in


British literature.


42. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

43. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

44. III.8: Evaluates the use of language pattern and literary devices in British literature.

45. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

46. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

47. III.12: Recognizes typically British personal values and beliefs reflected in selections.

48. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

48. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

48. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.




48. III.1: Develops an initial understanding of British literature.

48. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

48. III.3:  Evaluates British literature as a reflection of its time and culture.

48. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

48. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

48. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels. 

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1 Journal Prompt: Remembering back to yesterday’s lecture on Author Point of View, a characteristic of Adams’ style is periodically to give a summary of what has happened.  Compare and contrast the summations on Avon Ed. Paperback, p.133-136 and pp.141-143.  Through whose viewpoint are these summaries given (1–Fiver; 2–Adams).  Which is more effective?  Why?  Do you appreciate this summation technique or does the author do something you could do for yourself?

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–Adams says this book is about leadership and is a glorification of the countryside.  Chapter 18 begins with a description of the countryside while Avon Ed. Paperback, p. 135 beginning “Since leaving the warren . . . ,” discusses leadership.  Is there any connection between the two passages (e.g., two views of natural order?).

–In Chapter 19, the author talks about what is natural and what can be learned.  How do you think he feels about does’ (or women’s) role in society?  Is it natural or learned?  Would he support or attack the women’s lib movement?

–Who is The Black Rabbit of Inle–a rabbit so powerful that when he calls you have to go?  Why does Hazel go in place of Bigwig?  What does Hazel mean when he says Bigwig is helpless (e.g., death)?

–Holly says on Avon Ed. Paperback, p. 163 that the terrible evil in the world comes from men.  These rabbits have experienced terrible evil.  Can it all be traced back to human beings?  Explain (e.g., Sandleford sign and the fate of the warren–later, Woundwort & Efrafa).

–State from the viewpoint of a feminist rabbit complaining about the chauvinistic role she must play within the warren, or state an argument from either a male or female rabbit’s viewpoint defending the system as natural.

C.  Daily Lecture on Literary Topic–15 Minutes
7. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

8. Today’s Topic: Comparing and Contrasting Stories.

–Use transparency to explain material to students

–Use transparency to help students and the teacher to address comparisons and contrasts between WD and previous novel read by the class earlier in the academic year.  Some chapters of WD can also be associated with short stories (Cf., Genesis 1-3 with WD, Chapter 6.

D.  In-Class Assignment Based on Lecture–15 Minutes
8. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

8. Students use a Handout exactly the same as the previous transparency on Comparing and Contrasting Stories primarily to allow students to see relationships and common themes, topics, and styles in literature.

E.  Class Activity Based Upon Assigned Reading–20 Minutes:

4. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Game: Jeopardy.  The students divide into their 3 groups of 8 members.  Each group selects a “group spokesman” to respond to questions on behalf of the entire group.  Students play the game based upon the television show on the topic of WD from Chapter 1 to Chapter 21.  Initial questions are addressed to a single group with turns to answer rotating in a clockwise manner.  If a group is unsure of the answer, the question becomes a “toss-up” between the other two groups.  The first group spokesman to raise their hand is given an attempt at the question. 

3.  The group that wins is provided a candy bar of their choice supplied by the teacher.  The second runner-up is provided a piece of candy supplied by the teacher.  The third, receives verbal praise for participation.

F.  Closure–5 minutes
18. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

18. Review Main Points From Discussion and Lecture.

18. Weekend Homework Assignment:  

–Read Chapters 22-29 and come to class motivated to discuss developing issues within the text.
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Day 6–Chapters 22-29
NC State Objectives  

A.  
Reading Competencies:

49. II.1: Establishes time schedule for meeting subgoals and goals when engaged in complex reading materials and tasks.

50. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

51. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

52. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

53. III.4: Analyzes representative pieces of British literature.

54. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in British literature.


55. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

56. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

57. III.8: Evaluates the use of language pattern and literary devices in British literature.

58. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

59. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

60. III.12: Recognizes typically British personal values and beliefs reflected in selections.

61. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

61. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

61. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.




61. III.1: Develops an initial understanding of British literature.

61. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

61. III.3:  Evaluates British literature as a reflection of its time and culture.

61. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

61. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

61. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1. Journal Prompt: On Avon Ed. Paperback, p. 200, The other rabbits think Hazel is as clever as El-ahrairah when he decides to use Kehaar on a reconnaissance mission examining the territory to gain information.  What is Kehaar searching for?  Does the author intend for the reader to think Hazel is motivated to look for does out of a sexual need or survival need?  Which would make the book more convincing?

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1 Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–Chapter 22 opens with a passage that could be called author intrusion.  He stops the story to have a chat with his reader–to explain or comment.  Here Adams tells the reader the difference between human and rabbit reaction to tragedy.  Compare the two.  Is Adams passing judgment on either?  Which seems healthier?

–Hazel befriends a mouse and a bird.  This reminds Bluebell of “The Story of the Trial of El-ahrairah.”  What is the connection between the frame story and Hazel’s action?

–Adams says gulls are gregarious.  What does that mean (habitually living or moving in flocks or herds)?  How does this trait both aid and abet Kehaar’s early relationship with the rabbits?

–Why do you think Adams has Kehaar speak in a guttural dialect?  Why do you think Adams created a Lapine language for the rabbits and the dialect for the gull?  Does this make his book more or less believable and enjoyable?  

–When Hazel plans the raid on Nuthanger Farm, Fiver calls him a silly show-off.  Analyze Hazel’s reasons for going.  Decided if you agree with Fiver (Cf., the “cult of personality” of a dictator or tyrant, the “hero” archetype, and Woundwort later in the novel).

–How did the hutch rabbits themselves add to the failure of the raid?  Compare the situation of the hutch rabbits with those of Cowslip’s warren.  If you had to choose between the two situations, which would you prefer?  Why?  Adams is exploring the concept of freedom through these incidents.  Has he given you any new insights into the price one pays for freedom?  Is it worth it?  Do you feel free?  What price would you have to pay for more freedom?

C.  Daily Lecture on Literary Topic–15 Minutes
9. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

10. Today’s Topic: Dramatic Plot Structure.

–Use transparency to explain material to students

–Use transparency to help students and the teacher to address the dramatic plot structure pyramid, the larger developing dramatic plot structure of WD, and those smaller dramatic plots structures within chapters and combinations of chapters.  

D.  In-Class Assignment Based on Lecture–15 Minutes
10. Follows procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

10. Students use a Handout exactly the same as the previous transparency on Dramatic Plot Structures to aid in their recognition of Expositions, Rising Actions and Complications, Crises or Turning Points, Falling Actions, Climaxes, and Resolutions for the larger plot of WD and those sub-plots within the novel (e.g., the El-ahrairah stories and smaller units within the larger plot like the flee from Sandleford to the reaching of the Downs).

E.  Class Activity Based Upon Assigned Reading–20 Minutes:

5. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
The students divide into 8 groups of 3 members.  For this activity, group moderators will be needed along with a group recorder.

3. For Chapters 22-29, each group is assigned a chapter.  For 10 minutes, each group is asked to decide what they feel is most important about the chapter they have been assigned.  For example, does it simply further the plot, give the reader a deeper insight into one of the rabbit characters, present a new idea or help tie together incidents that have already happened.  For the final 10 minutes, each group explains to the rest of the class what they feel the chapter contributes to the novel.  The group can choose to present its decision in any way appropriate.

F.  Closure–5 minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 30-34 and come t class motivated to discuss developing issues within the text.
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Day 7–Chapters 30-34
NC State Objectives
A.  
Reading Competencies

62. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

63. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

64. III.4: Analyzes representative pieces of British literature.

65. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in 


British literature.


66. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

67. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

68. III.8: Evaluates the use of language pattern and literary devices in British literature.

69. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

70. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

71. III.12: Recognizes typically British personal values and beliefs reflected in selections.

72. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

72. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

72. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.  

72. II.3: Chooses procedures, tools, or equipment (computers and related technologies) as appropriate to composing task.

72. II.5:  Chooses documentation techniques appropriate to the purpose and audience.

72. II.6: Assess extent to which a writing subgoal or goal was accomplished.


72. III.1: Develops an initial understanding of British literature.

72. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

72. III.3:  Evaluates British literature as a reflection of its time and culture.

72. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

72. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

72. III.6: Writes critical analysis, supporting hypothesis, thesis, or own ideas with documented sources.

72. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

72. III.8: Justifies a position or persuades and convinces others in a manner that responsibly challenges existing procedures and policies. 

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1. Journal Prompt:  When the rabbits come to the river (Avon Ed. Paperback, pp. 302-303 ), the author explains their wonder by alluding to Marco Polo at Cathay.  Explain why the allusion makes the rabbit’s event seem important.  Have you ever felt as the rabbits when you discovered something while traveling?  What did you see that moved you?

B.  Daily Class Discussion of Assigned Reading–25 Minutes
1 Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–What psychology does Hazel use to get the rabbits to go with him to Efrafa (See Avon Ed. Paperback, pp.  271-277).

–The author builds the rabbit’s mythology through the frame story.  Frith’s blessing was told earlier and Chapter 31 explains the Black Rabbit of Inle who has been alluded to before.  Describe him and the rabbits do (See Avon Ed. Paperback, 280, 283–Cf., Angel of Death, Medieval European conception of Death, possibly a Satan as in Job Chapters 1-2, & Hades).  What or who can he be compared to in people’s conception of life?

–Bigwig tried a diversionary tactic with the fox and the result was not what he expected.  What happened?  Why did he try the trick?  Why did it the make Hazel angry?

–The author calls the novel a cliffhanger.  At the end of Chapter 33, the reader is left hanging as Bigwig goes off on an unknown adventure.  What about Bigwig’s character creates tension here?  What else adds to the tension (Cf., to the Dramatic Plot Structure Pyramid).

–How might General Woundwort’s dictatorial rule be explained by his childhood?  What figure in human history can be compared to Woundwort (e.g., Hitler)?  Has anything happened in your life at this point that you feel will have a significant effect upon your behavior and philosophy in the future?

–Explain how the General’s system of government evolved.  What character traits does he have that helped make the system successful?  Does the end justify the means?

–Hazel’s rabbits weaken the General’s system.  On Avon Ed. Paperback, 313-319, Adams uses a summarizing technique.  How did the series of the summarized events make Bigwig’s scheme for getting into Efrafa easier to accomplish?

–Why do you think the General is surprised that Bigwig wants to join Efrafa?

C.  Daily Lecture on Literary Topic–20 Minutes
1.  
Topic:  How to Write an Argumentative Paper on a Literary Issue.  Begin lecturing the students on how to make a convincing argument on a literary topic verbally and in writing with an emphasis on the latter.

2. The teacher begins addressing Writers Inc Language Series Program Guide–Writing Framework Teacher’s Notes, pp.  39-40, 132 Writers Inc. Sections 354-357, 365-366, 558-574, and Elements of Literature–Sixth Course Overhead Transparency on “Writing About Literature: Prewriting and Writing” with a heavy emphasis on the style, presentation, and method of argumentation of the essay in Writers Inc, Section 366.  Students are to follow along in their books or handouts depending on which is provided to them.

D.  In-Class Assignment Based on Lecture–35 Minutes:

5. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
The students divide into their 4 groups of 6 members.  Each group selects a “group spokesman” to respond on behalf of the entire group.

4. All groups address the following: Pretend that you are a class of rabbits.  Group 1 will represent Hazel’s group, Group 2 will represent Cowslip’s group, Group 3 will represent the hutch rabbits, and Group 4, the Efrafans.  You are asked to recruit members for your group.  They must develop a method of making joining your group of rabbits as appealing as you can through sound argumentation.  This is similar to a political debate.  Use the steps provided in Writers Inc, Section 365 to aid in developing your argument.  Remember to point out how you feel your group is better than others are.  Also, take a mental note of negative attributes you feel your group’s identity and practices hold.  In discovering these negative attributes, do you want them disclosed before a wider audience?  Why or why not?  After you present your case to the others, the other groups are open to ask your group questions and critique your platform of argumentation in any way they feel is needed (However, students are to present initial arguments and counter-arguments in a tactful and respectful manner).  Finally, group members will individually vote on which group they would choose to live.  The voters will be given an opportunity to discuss why they chose as they did, especially dissenters from their original group.

5. Students are encouraged to use all ideas gained through the lecture on argumentation to present a convincing argument to their peers and fellow group members.  The group that recruits the most members into its group has made the most successful argument for recruitment and membership.

6. In closing of the activity, the students should address why they feel one group over another made a more convincing argument and why others did not.  The teacher guides the students in discovering fact, opinion, manipulative statements, and propaganda and the dangers involving these topics.  

E.  Closure–5 minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 35-38 and come t class motivated to discuss developing issues within the text.
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Day 8–Chapters 35–38
NC State Objectives

 
A.  
Reading Competencies:

73. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

74. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

75. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

76. III.4: Analyzes representative pieces of British literature.

77. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in


British literature.


78. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

79. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

80. III.8: Evaluates the use of language pattern and literary devices in British literature.

81. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

82. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

83. III.12: Recognizes typically British personal values and beliefs reflected in selections.

84. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

84. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

84. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.  

84. II.3: Chooses procedures, tools, or equipment (computers and related technologies) as appropriate to composing task.

84. II.5:  Chooses documentation techniques appropriate to the purpose and audience.

84. II.6: Assess extent to which a writing subgoal or goal was accomplished.





84. III.1: Develops an initial understanding of British literature.

84. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

84. III.3:  Evaluates British literature as a reflection of its time and culture.

84. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

84. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

84. III.6: Writes critical analysis, supporting hypothesis, thesis, or own ideas with documented sources.

84. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

84. III.8: Justifies a position or persuades and convinces others in a manner that responsibly challenges existing procedures and policies. 

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for






Instructional Units on Literary Novels.


Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1. Journal Prompt:  It probably appears evident to most readers that General Woundwort is the enemy–the bad leader–but even Bigwig has to admire him.  What was admirable about him in the scene when the rabbits run for the boat?

B.  Daily Class Discussion of Assigned Reading–15 Minutes
1 Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–Nelthilta calls Bigwig a great oaf but she half looks around in hope that he will lash back at her in an angry reprisal.  Do you know anyone who behaves like her?  Why?

–Analyze what you know about Hyzenthlay at the end of Chapter 35.  What are her assets and flaws as a helper of Bigwig?  Is she an appealing character?  Is she the kind of person you would like to meet at a party?  Why / why not?  How was her arrest a blessing in disguise?

–Explain how Bigwig was able to get a message to Kehaar without arousing suspicion?

–On Avon Ed. Paperback, 362,  read the paragraph beginning, “As he reached the clump . . .”  Point out how the author shows nature in harmony with Bigwig and his plan.  Look carefully at the descriptive language.

C.  Daily Lecture on Literary Topic–65 Minutes
1.  
Topic:  How to Write an Argumentative Paper on a Literary Issue (cont.).  Continue lecturing the students on how to make a convincing argument on a literary topic verbally and in writing with an emphasis on the latter.

1 The teacher continues addressing Writers Inc Language Series Program Guide–Writing Framework Teacher’s Notes, pp.  39-40, 132 Writers Inc. Sections 354-357, 365-366, 558-574, and Elements of Literature–Sixth Course Overhead Transparency on “Writing About Literature: Prewriting and Writing” with a heavy emphasis on the style, presentation, and method of argumentation of the essay in Writers Inc, Section 366.  Students are to follow along in their books or handouts depending on which is provided to them.

1 The teacher addresses the differing styles of argumentation and differences in using active and passive voice

1 Teacher addresses Writers Inc, Sections 185-245 MLA style manual for Works Cited pages and parenthetical referencing.

1 Students gather around the classroom computer for instruction on how to use the Computer for writing with Microsoft Word and WordPerfect programs based upon Writers Inc, Sections 266-276.

F.  Closure–5 minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 39-42 and come t class motivated to discuss developing issues within the text.
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Day 9–Chapters 39-42
NC State Objectives
A.  
Reading Competencies:

85. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

86. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

87. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

88. III.4: Analyzes representative pieces of British literature.

89. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in


British literature.


90. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

91. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

92. III.8: Evaluates the use of language pattern and literary devices in British literature.

93. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

94. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

95. III.12: Recognizes typically British personal values and beliefs reflected in selections.

96. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

96. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

96. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.  

96. II.3: Chooses procedures, tools, or equipment (computers and related technologies) as appropriate to composing task.

96. II.5:  Chooses documentation techniques appropriate to the purpose and audience.

96. II.6: Assess extent to which a writing subgoal or goal was accomplished.





96. III.1: Develops an initial understanding of British literature.

96. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

96. III.3:  Evaluates British literature as a reflection of its time and culture.

96. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

96. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

96. III.6: Writes critical analysis, supporting hypothesis, thesis, or own ideas with documented sources.

96. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

96. III.8: Justifies a position or persuades and convinces others in a manner that responsibly challenges existing procedures and policies. 

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1. Journal Prompt: From the beginning, Bigwig and Kehaar had a strong relationship.  Recall the roles they play in each other’s life and interpret Bigwig’s speech on Avon Ed. Paperback, p.390,  “Oh fly away, great bird so white.  You know, he made me feel I could fly too.  That Big Water!  I wish I could see it.”  Who is your life has made you feel this way?  This act of identifying ourselves with an object and participating in its physical and emotional sensations is called empathy.  Does Adams make you empathize with the rabbits, in other words, make you feel you are a rabbit?

B.  Daily Class Discussion of Assigned Reading–10 Minutes
1. Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–Find as many examples as possible where the Efrafan military-type training actually made the escape adventure successful.

–If the author had not said rabbits were capable of romantic love, one could assume Bigwig was in love.  How does he deal differently with Hyzenthlay than he has in the past with the male rabbits?

–On Avon Ed. Paperback, pp. 391-392, Blackavar’s strength is also shown to be his weakness.  Explain how this trait caused him to be passed over and eventually defeated at Efrafa?  Compare his family background to that of a person from a racially or religiously mixed marriage.

–Many African Americans in the United States point out that slavery destroyed their cultural heritage.  In recent years, African Americans leaders have sought to go back to Africa to retrieve that lost heritage.  Who is an African American equivalent to El-ahrairah?  (Cf. Malcolm X and Martin Luther King).

C.  Daily Lecture on Literary Topic–15 Minutes
1. 
Topic: How to Write an Argumentative Paper on a Literary Issue (cont.).

D.  In-Class Assignment Based on Lecture–50 Minutes
1.  
Students will practice writing an in-class argumentative paper on a topic supplied by the instructor.  The topic: On Avon Ed. Paperback, p. 427-428, Hazel attempts to conclude a truce to their fighting and establish a cooperative governing agreement.  However, Woundwort refuses to agree to Hazel’s proposal choosing rather to fight the Downs rabbits in an attempt to execute Bigwig, seize the refugee does along with Blackavar, and to take the new territory of the Downs.  On p. 428, Adams has this to say about Hazel and Woundwort’s meeting: “At that moment, in the sunset on Watership Down, there was offered to General Woundwort the opportunity to show whether he was really the leader of vision and genius which he believed himself to be, or whether he was no more than a tyrant with the courage and cunning of a pirate.  For one beat of his pulse the lame rabbit’s idea shone clearly before him.  He grasped it and realized what it meant.  The next, he had pushed it away from him.”  Addressing this encounter, make an argument supported by citations from the book and at least three outside references arguing how Hazel is or is not a representation of democracy or a constitutional monarchy and how Woundwort is or is not a representation of 20th century fascism or communism.

2.  
To allow for research, the class will meet in the media center for this assignment.  Students are encouraged to work independently in an attempt to develop their own personal ideas about the matter at hand.

3.  
The teacher allows the media coordinator 10 minutes to remind the students how to find the materials they need in the media center and in other libraries.

F.  Closure–5 minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Read Chapters 43-Epilogue and come t class motivated to discuss developing issues within the text.
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Day 10–Chapters 43-Epilogue
NC State Objectives  

A.  
Reading Competencies:

97. II.6: Gathers information to support a hypothesis / thesis and solve relevant problems.

98. III.1: Interprets literary, informational, and practical texts to formulate and test hypotheses and to generate sound theories and meaningful views of the world.

99. III.3: Recognizes styles, topics, and themes characteristic of major British writers, Identifies influences on and stages of the changing English language.

100. III.4: Analyzes representative pieces of British literature.

101. III.5: Analyzes the use of Biblical, classical, and contemporary allusions in


British literature.


102. III.6: Analyzes literary movements and periods of British literature as a reflection of the British experience.

103. III.7: Compares and evaluates styles, topics, and themes characteristic of major British literature.

104. III.8: Evaluates the use of language pattern and literary devices in British literature.

105. III.10: Recognizes a British literature selection as a reflection of its cultural, social, and historical context.

106. III.11: Considers a selection in the light of situations, conflicts, and themes common to the British experience.

107. III.12: Recognizes typically British personal values and beliefs reflected in selections.

108. III.13: Recognizes unique styles of British authors in relationship to literary period.

B.  
Writing Competencies:

108. I.1: Connects to British literature text with personal experiences by writing in reading log / response journal.

108. I.2: Explains personal choice of writing topics as a reflection of experience, beliefs, and values.  

108. II.3: Chooses procedures, tools, or equipment (computers and related technologies) as appropriate to composing task.

108. II.5:  Chooses documentation techniques appropriate to the purpose and audience.

108. II.6: Assess extent to which a writing subgoal or goal was accomplished.





108. III.1: Develops an initial understanding of British literature.

108. III.2: Clarifies an understanding of British literature by exploring motivations, causes, and implications.

108. III.3:  Evaluates British literature as a reflection of its time and culture.

108. III.4: Analyzes British literature in reference to universal patterns, motifs, and archetypes.

108. III.5: Analyzes the use of literary elements and their interrelatedness in British literature.

108. III.6: Writes critical analysis, supporting hypothesis, thesis, or own ideas with documented sources.

108. III.7: Identifies problems or issues, generates new ideas, and communicated ideas to others.

108. III.8: Justifies a position or persuades and convinces others in a manner that responsibly challenges existing procedures and policies. 

Personal Objectives:
See the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels.

Daily Assessment of Homework:
See the Explanation of Typical Daily Procedures for






Instructional Units on Literary Novels.


Procedure for the Day
A.  Focus & Review / Reader-Response Journal Prompt–10 Min
1.  
Journal Prompt: Students address the questions on the transparency “Responding to a Story” based upon their knowledge of the entire novel of WD.

B.  Daily Class Discussion of Assigned Reading–20 Minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as much is applicable.

2.  
Critical Thinking “Key” Questions (Based upon Lou Willett Stanek’s suggestions within A Study Guide to Watership Down: A Novel by Richard Adams).

–Make sure the journal prompt is addressed when it falls into the proper chronological sequence of the class discussion.

–Structurally, Chapters 42 and 43 are parallels.  Chapter 42 presents a life style and philosophy at Watership Down and Chapter 43 at Efrafa.  Compare and contrast the two warrens.

–Discuss the effectiveness of the last line of Chapter 45, Avon Ed. Paperback, p. 442.  This short bit of dialogue implies more than it states.  This is called economy of language.  What is implied but not stated?

–Are the General and his troops fighting just for the return of the Efrafan does (Cf., wounded pride, revenge, saving face)?

–Irony is a figure of speech in which the actual intent is expressed in words that carry the opposite meaning.  Explain the irony of the Efrafan’s remark about Fiver, “Well, leave him anyway.  We’ve got to get on, and a rabbit this size isn’t going to make any difference, dead or alive” (Avon Ed. Paperback, p. 445). 

–What is the General’s advantage in the fight at Watership Down (See Avon Ed. Paperback, p. 448)?  In fights you have seen, have ferocity and aggression been the most important traits of the fighters?  Is the General like any professional fighter?  How?

–The scene between the dog and Blackberry and Dandelion is a humorous one placed in the middle of dramatic action.  This is called comic relief, a technique often used by Shakespeare.  In this case, is it effective, or does it get in the way of the major dramatic plot line (Cf., to comic relief in modern film characters like James Bond.  See Goldfinger, Thunderball, or Tomorrow Never Dies).

–Who saves Hazel at the farm?  What is ironical about this event?

–The author puts his own father, Dr. Adams, into the novel.  If you were writing a book, who would you place into its plot that is close to you, or would you do so?

–In chapter 47, both the General and Vervain have epiphanies (a dramatic realization or understanding).  What do they come to realize (e.g., Vervain–p. 445-446; Woundwort–456-457).

–On Avon Ed. Paperback, p. 458, the author uses poetic license (privilege of departing from the norm or accepted device) in the statement, “As Woundwort watch, he raised a trembling forepaw and passed it gropingly across his face.  For a moment some old, flickering, here-and-gone feelings stirred in the General’s memory–the smell of cabbage leaves in a cottage garden, the sense of some easy-going, kindly place, long forgotten and lost.”  What privilege does Adams give himself in that passage?  How does that passage make you feel about the General?

–Fiver defeats Vervain without striking a blow.  What is his weapon?  Do your parents ever use this technique on you?

–Describe the final picture of the General.  Do you admire his bravery or do you think he is a fool?  Why do you think he stands and fights?

–Chapter 48 opens with an epigraph from Dylan Thomas.  Who is “green and carefree” in this scene?

–After Woundwort is killed, the Efrafan esprit de corps breaks down.  They think Hazel’s rabbits have the link to some mystical power.  That incidents make them think in this way (See Avon Ed. Paperback, p. 467)?

–Throughout the novel, Bigwig and Hazel might have been called the odd couple.  Reread Avon Ed. Paperback, pp. 469-470 when they are exchanging stories.  What is their relationship now?  How has it changed?  Have they changed?

–Bigwig says Fiver paid more than anyone did in the battle with the Efrafans.  What happened to him?

–A Frenchman once stated that General De Gaulle didn’t like the French people because they were too small.  What does that make you think of in WD?  Discuss Groundsel’s statement about the General and Efrafans, especially, “We weren’t good enough for the General” (Avon Ed. Paperback, p. 473).

–Reread Vilthuril’s story to her kittens (Avon Ed. Paperback, pp. 476-477).  Who is the story about?  Who have become mythical heroes at Watership Down?  The General is one of the mythical heroes.  What is mythical about his story and legacy?

C.  Daily Lecture on Literary Topic–10 Minutes
1.  
Topic: How to Write an Argumentative Paper (cont.).

D.  In-Class Assignment Based on Lecture–45 Minutes
1.  
Students continue practice writing an in-class argumentative paper on a topic supplied by the instructor.  The topic: On Avon Ed. Paperback, p. 427-428, Hazel attempts to conclude a truce to their fighting and establish a cooperative governing agreement.  However, Woundwort refuses to agree to Hazel’s proposal choosing rather to fight the Downs rabbits in an attempt to execute Bigwig, seize the refugee does along with Blackavar, and to take the new territory of the Downs.  On p. 428, Adams has this to say about Hazel and Woundwort’s meeting: “At that moment, in the sunset on Watership Down, there was offered to General Woundwort the opportunity to show whether he was really the leader of vision and genius which he believed himself to be, or whether he was no more than a tyrant with the courage and cunning of a pirate.  For on beat of his pulse the lame rabbit’s idea shone clearly before him..  He grasped it and realized what it meant.  The next, he had pushed it away from him.”  Addressing this encounter, make an argument supported by citations from the book and at least three outside references that arguing how Hazel is or is not a representation of democracy or a constitutional monarchy and how Woundwort is or is not a representation of 20th century fascism or communism.

2.  
To allow for research, the class will meet in the media center for this assignment.  Students are encouraged to work independently in an attempt to develop their own personal ideas about the matter at hand.

3.  
At least 15 minutes should be allotted before the end of the period to allow for peer responses and student questions about their success and failures in this work.

E.  Closure–5 minutes
1. 
Follow procedure from the Explanation of Typical Daily Procedures for Instructional Units on Literary Novels as is applicable.

2.  
Review Main Points From Discussion and Lecture.

3.  
Homework Assignment:


–Over the weekend, students create an outline and mark quotes in their books or create index cards with quotes / reminders to use as support in their argumentative papers on the major theme in WD the teacher chooses for the final essay.  The final argumentative essay will not include outside sources, only citations from the novel to support a student’s claim.

–Students are provided the prompt as a study guide and for sound preparation.  The prompt is as follows: Overhead Transparency states:  Character analysis is a major tool in understanding the overall theme of WD.  Based upon the knowledge you gained in researching Hazel and General Woundwort’s ideals and practices, compare and contrast the two leaders with an emphasis on presenting a convincing argument on how one is superior to the other in ideological convictions and in moral and ethical practices of leadership.  Make sure to use quotes and citations from the novel to support your argumentative claim.
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Day 11–Test & Argumentative Essay
Procedure: 
Students are given the entire period to complete the test and the argumentative essay.  Those who finish early are to participate in SSR (Sustained Silent Reading) until everyone finishes.  If the whole class finishes before the time is complete, the teacher is left to their discretion as how to best fill the time.

II
Test: 20 multiple-choice questions based upon general facts about WD.  Three samples include:

1 Who said, “A thing can be true and still be desperate folly, Hazel?”

1 Bluebell

1 Holly

1 Fiver

1 Bigwig

1 What was the greatest fear of the Efrafans and General Woundwort?

1 Elil

1 The Black Rabbit

1 Bigwig

1 Humanity

1 In Chapter 40, “The Way Back,” Adams makes a note about social tact and how to best portray oneself in public.  Which two rabbits does Adams say have the least social tact?

1 Bigwig & Blackavar

1 Hazel & Fiver

1 Fiver and Hyzenthlay

1 General Woundwort & Captain Campion

III.     Argumentative Essay 

Overhead Transparency states:  Character analysis is a major tool in understanding the overall theme of WD.  Based upon the knowledge you gained in researching Hazel and General Woundwort’s ideals and practices, compare and contrast the two leaders with an emphasis on presenting a convincing argument on how one is superior to the other in ideological convictions and in moral and ethical practices of leadership.  Make sure to use quotes and citations from the novel to support your argumentative claim.
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Day 12–Watership Down: The Warner Bros. 


Animated Movie
Procedure: 
The entire class time is devoted to the movie.  Any time remaining is used for a class discussion comparing and contrasting the novel and the movie.

END
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Handout

The Student Syllabus
I. Time Frame for the Unit
1 This is a 12-day unit.

Day 1:
Introduction

Day 2:
Chapters 1-4

Day 3:
Chapters 5-11

Day 4:
Chapters 12-17

Day 5:
Chapters 18-21–Journals Collected

Day 6:
Chapters 22-29

Day 7:
Chapters 30-34–Practice for Final Argumentative Essays Begins

Day 8:
Chapters 35-38

Day 9:
Chapters 39-42

Day 10: Chapters 43-Epilogue–Journals Collected

Day 11: Test / Final Essay

Day 12: Warner Bros. Movie

II.  Materials
1. Journals

2. Three-ring binder with paper for note taking and organization of handouts 

3. An ink pen–blue or black ink 

4. Worksheets and handouts on literary devices if needed and applicable 

5. The novel

6. A mental lexicon of the previous night’s reading

7. Any notes the student takes while reading

8. An inquisitive imagination coupled with a enthusiastic motivation for new enlightenment and discovery

2. An attitude of respect for fellow students and the teacher.

 10. Homework Planner

III. Assessment:

1. Students’ Focus & Review Journal Prompts are graded at the end of the first and second week.  Each grading period is worth 10pts. totaling 20pts. overall.

2.  Active participation in Daily Class Discussion of Assigned Reading and Group Activities is a very important aspect of understanding Watership Down.  Therefore, the Daily Class Discussions are worth a total of 50pts. while the Group Activities are worth a total of 100pts.  

3. Worksheets on Literary Topics are worth a total of 50pts. 

4. A practice argumentative essay is worth 80pts. 

5. A Final Multiple Choice Test on Facts is worth 50pts. 

6. A Final Argumentative Essay exploring a major theme in WD is worth 100pts.  The total points possible are 450.

Overhead

The High Fantasy Novel
–Commonly uses animals as characters to portray human personalities and complexities.

–Commonly possesses supernatural elements.

–Centers around a quest or long journey involving difficulty and danger.

–The world within the novel may be uncertain depending on the success or failure of the quest.

–Has a hero that must be worthy of the quest and seeks to perform in a “larger than life” sort of way through bravery and leadership while operating within a framework of morality and compassion.

–It is a literature of empowerment.

–Rich in vocabulary and language.

–The fantasy novel standard is J. R. R. Tolkien’s, The Hobbit and the Lord of the Rings.

Internet Sites on Watership Down
Captain Campion’s Watership Down Site!


http://www.angelfire.com/nc2/watershipdown/index.html
Watership Down:


http://home.earthlink.net/~mnelson1282/index.html
Watership Down: Jophiel's Fan Page–Edamoth’s Page

http://www.inil.com/users/edamoth/water.html

Watership Down RPG Clubs Information Site:

http://www.farthingwood.mcmail.com
Watership Down:

http://www.eecs.umich.edu/~joshual/Watership/
Steward’s (Buckthorn’s) Watership Down Photo Gallery:

http://campus.fortunecity.com/auburn/175/wd.html
Mr. Wilborn’s (Captain Campion’s) Profile of General Woundwort:

http://www.farthingwood.mcmail.com/woundwort.htm
Watership Down Ring:

http://www.webring.org/cgi‑bin/webring?ring=watershipdring&list
Yahoo Watership Down RPG Clubs--Ahfernwort Warren:

http://clubs.yahoo.com/clubs/ahfernwortwarren
Yahoo Watership Down RPG Clubs–Efrafa:

http://clubs.yahoo.com/clubs/efrafa
Yahoo Watership Down RPG Clubs–The Honeycomb:

http://clubs.yahoo.com/clubs/thehoneycomb
Yahoo Profile of Mr. Wilborn’s RPG Character, Captain Campion:

http://profiles.yahoo.com/bigwig007
Blackberry’s Burrow:

http://www.geocities.com/Paris/Rue/1083/utopia/watership.html
“If Frith May Follow:”

http://www.weblady.com/jb_pages/watership_down.html
Richard Adams: Ruohometsän kansa (suom. Kersti Juva):

http://info1.info.tampere.fi/~amkmatu/kanikirja
Hyzenthlay, Thethuthinnang, and Vilthuril's Burrow:

http://asaville.home.mindspring.com/hyztheandvil.html
Laura’s Watership Down Page:

http://members.xoom.com/Hrairroo/watmain.html
Watership Down E-mail Discussion List:

http://www.inil.com/users/edamoth/watership.html
Watership Down Fan‑Fiction Archive

http://members.tripod.com/~vleflain/
